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ωThe purpose of IDEA is to ensure that all children with 
disabilities have available to them a free and appropriate public 
education (FAPE) that emphasizes special education and related 
services designed to meet their unique needs and prepare them 
for further education, employment and independent living.                                                                                
(34CFR Ϡ300.1(a)) 

Planning for Post Secondary Success  Is 
Embedded in IDEA 



ωBeginning not later than the first IEP to be in effect when the 
child turns 16 ... and updated annually, thereafter, the IEP must 
include ς 
 

ςAppropriate measurable postsecondary goals based upon 
age appropriate transition assessments related to training, 
education, employment, and, where appropriate, 
independent ƭƛǾƛƴƎ Σ ŀƴŘΧ 34CFR Ϡ300.320(b)(1) 

 

ςThe transition services (including course of study) needed 
to assist the child in reaching those goals.     34CFR Ϡ300.320(b)(2)  
 

 

Federal Transition Requirements 



Definition of Transition Services 
http://www.isbe.net/spec-ed/pdfs/comparison.pdf  

a) Transition services means a coordinated set of 
activities for a child with a disability that: 

  
 1. is designed within a results-oriented process, that 

is focused on improving the academic and functional 
achievement of the child with a disability to facilitate 
movement from school to post school activities, 
including post-secondary education, vocational 
education, integrated employment, continuing and 
adult education, adult services, independent living or 
community participationé  

           
 2. is based on the individual childôs needs, taking into 

account the childôs strengths, preferences and 
interests; and 

  

34CFR §300.43(a) 

http://www.isbe.net/spec-ed/pdfs/comparison.pdf
http://www.isbe.net/spec-ed/pdfs/comparison.pdf
http://www.isbe.net/spec-ed/pdfs/comparison.pdf


ïStates must report their level of compliance for SPP Indicator 13 in the 
Annual Performance Report.  States submit Indicator 13 data based on 
all students who are age 16 and above and have an IEP. 

ÅñPercent of youth with IEPs aged 16 and above with an IEP that includes 
appropriate measurable postsecondary goals that are annually updated and 
based upon an age appropriate transition assessment, transition services, 
including courses of study, that will reasonably enable the student to meet those 
postsecondary goals, and annual IEP goals related to the studentôs transition 
services needs. There also must be evidence that the student was invited to the 
IEP Team meeting where transition services are to be discussed and evidence 
that, if appropriate, a representative of any participating agency was invited to 
the IEP Team meeting with the prior consent of the parent or student who has 
reached the age of majority.ò  [20 U.S.C. 1416(a)(3)(B)] 

 

ïThe Data Verification Rubric reflects the current definition and data 
collection requirements for SPP IND 13 as announced by OSEP in July, 
2009.   

 

ïAll districts are expected to enter SPP IND 13 data for students 
aged 14 ½ and up who have an IEP (Illinois regulation) and also 
comply with the Federal requirement of 100% compliance for each 
and every student aged 16 and up who has an IEP.  



Important to knowé 
Å The SPP Indicator 13 Data Verification Audit will continue across the state.  

34 CFR Ϡ300.640 outlines the SEAôs responsibility to submit data required 
by section 618 of IDEA.  The State Performance Plan details the required 

improvement activities for each indicator. 
ï In July/August ~30 districts are randomly chosen and receive a letter indicating their 

selection; outlining the process, timeline and requirements; and, indicating a random sample 

of up to 15 students, age 16 and above. 

ï Districts submit the documentation for the list of students and ISBE uses the Indicator 13 

Data Verification Rubric to score the IEPôs.  Districts receive a copy of the scored rubrics and 

a letter indicating whether or not the sample of IEPôs ñmeetò requirements. 

ï Participating districts who do not ñmeetò are provided with instructions for corrective action 

including correcting individual IEPôs that ñdo not meetò, completing the TPSA, adding goals 

and activities to the District Improvement Plan and providing a second sample (Prong 2) to 

demonstrate systemic change.  
 

Å The Indicator 13 Data Verification Rubric, a companion training for the 

Rubric, and other valuable tools and resources for transition planning are 

located on ISBEôs webpage: http://www.isbe.state.il.us/spec-

ed/html/indicator13.htm  
 

Å ISBEôs Secondary Transition webpage provides a wealth of information and 

resources:  http://www.isbe.net/spec-ed/html/total.htm 

http://www.isbe.state.il.us/spec-ed/html/indicator13.htm
http://www.isbe.state.il.us/spec-ed/html/indicator13.htm
http://www.isbe.state.il.us/spec-ed/html/indicator13.htm
http://www.isbe.net/spec-ed/html/total.htm
http://www.isbe.net/spec-ed/html/total.htm
http://www.isbe.net/spec-ed/html/total.htm


SPP Indicator 13 Data Verification Rubric 
Understanding and implementing the basic components of transition plans 

fits within the template of evidenced-based, best practices for transition 

and puts us on the right path! 

 

Note: The first slide for each Indicator 13 item includes a hyperlink to 

a student case study from the National Secondary Transition 

Technical Assistance Center (NSTTAC) 
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Å Find the measurable post-secondary goals. 
 

Å Are there appropriate measurable goals that address Education and/or 

Training after high school, and Employment after high school, and (if 

applicable) Independent Living after high school? 
 

Å A measurable post-secondary goal is required for Education and/or Training 

and for Employment.  Independent Living is ñif applicableò to the individual 

student.  

34 CFR 300.320(b)           Item 1 Requirement  

       

Does the IEP include a measurable post-

secondary goal for: 
 

¶ Education and/or training 

¶ Employment 

¶ If appropriate, independent living  
 

Prompts: 
» Each postsecondary goal occurs after high 

school graduation/aging out.  

» Each postsecondary goal is measurable (e.g., 

can be counted). 

YES/NO/NA NOTES 

 

 
 

 

__________ 

__________ 

__________ 

Alex Case Study 



ñIf itôs stated as a measurable goal that occurs after students have left the LEA, 

Iôm concerned about liability issues when students donôt meet those stated goals 

after school.ò 

IDEA 2004 discusses the purpose of transition services as ñis designed to be 

within a results-oriented process, that is focused on improving the academic and 

functional achievement of the child with a disability to facilitate the child's 

movement from school to post-school activitiesò (IDEA 2004, Part B, 614, 

[d][1][A][VIII]; §300.43[a][1]). 
 

The Regulations, released August 14, 2006, also clarify the purpose of transition 

services as being ñdesigned to meet (studentsô) unique needs and prepare them 

for further education, employment, and independent livingò (§300.1[a]). 
 

IDEA 2004 does not require that LEAs are held accountable for the attainment 

of postsecondary goals. The stated measurable postsecondary goals are 

required components of transition planning. There are numerous mediating 

factors that positively or negatively affect an adultôs acquisition of goals, for 

which a school could not be held accountable. The purpose of the legislation 

and this indicator is that a studentôs education program support their goals 

beyond secondary school. 

National Secondary Transition Technical Assistance Center (NSTTAC). ñNSTTAC Indicator 13 Checklist Frequently Asked Questions 

and Responses.ò  Response approved by the federal Office of Special Education Programs (OSEP) on November 16, 2006. 



Measurable  
Post-Secondary Goals 

ÅA measurable post-secondary goal must be developed and 
written for the following areas for transition-aged students: 
ïEducation and/or training 

ÅEducation  

ïcommunity college, university, technical/trade/vocational school  

ÅTraining  

ïvocational or career field training, independent living skill training, 
apprenticeship, OJT, job corp, etc.  

ïEmployment 

Åpaid employment (competitive, supported, sheltered) 

Ånon-paid employment (volunteer, in a training capacity) 

Åmilitary 

ïAdult Living (if needed)     
Åindependent living skills, health/safety, financial/income, 

transportation/mobility,  social relationships, recreation/leisure, self-
advocacy/future planning 



What Does a Measurable 

Post-Secondary Goal Look Like? 

ÅA measurable post-school goal uses results oriented 
terms likeé 
ïñenrolled in,ò ñwork,ò ñpart-time,ò ñfull-timeò 

Formula provided by National Secondary Transition Technical Assistance Center: 

 

_________________   ____________  will  __________ ________________. 

   (After High School)         (Student)  (Behavior)       (Where & How) 



Measurable Post-Secondary Goals 

Education/Training Examples and Non-Examples 
A post-secondary goal is ñgenerally understood to refer to those goals that a child hopes to achieve after leaving secondary school 

 (i.e., high school)ò  
(IDEA 2004 Part B Regulations, §300.320(b), discussion of Final Rule p. 46,668) 

A post-secondary goal is not  the process of pursuing or moving toward a desired  outcomeséit is the desired outcome. 

Examples 

Å Upon completion of HS, John will  enroll in courses at 

the Southwestern IL Community College.  

 

Å Allison will obtain a four-year degree from a liberal arts 

college with a major in Child Development. 

 

Å After graduation, Rolanda will participate in an in-home 

or center-based program designed to provide 

habilitative and vocational training with medical and 

therapeutic supports. 
 

Å After high school, Alex will take a business math class 

at the XYZ Technical School. 

 

Å After graduation, Pablo will participate in training to 

improve his work skills in his job at a grocery store 

(OJT). 
 

Å After leaving HS, Kevin will participate in habilitative 

and functional skill training through the ARC of 

Chicago and will attend courses designed to provide 

specialized academic, functional, and occupational 

preparation for individuals with disabilities 2 times a 

week at the community college. 

Non-Examples 

Å Upon graduation, John will continue to learn about life 

skills and reading. (the expectation for learning or behavior is 

not explicitly stated) 
 

Å The fall after graduation from HS, Allison plans to 

enroll in a four-year university. (ñPlansò is not a specific 
measurable activity) 
 

Å After graduation, Rolandaôs family plans for her to 

receive habilitative training through the ARC of 

Chicago. (ñPlansò does not indicate an activity that can be 
observed as occurring or not occurring) 
 

Å After graduation, Alex thinks he will major in math in 

college.  (Goal is written as a process, rather than an outcome 

than can be demonstrated) 

 

Å After graduation, Pablo would like to get a job in a 

grocery store. (ñwould like toò does not indicate an activity that 
can be observed as occurring or not occurring.) 
 

Å After leaving HS, Kevin plans to attend courses at the 

community college. (ñPlansò does not indicate an explicit 
behavior by the student that will occur after high school that can 

be observed as occurring or not occurring) 


