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Professional Appraisal Plan Committee Process and Members 

 

Beginning after discussions from the 2008-09 agreement between the Bloomington Board of Education and 

the Bloomington Education Association, the Bloomington Public School District 87 Professional Appraisal Plan 

Committee assessed the current teacher evaluation system, researched appraisal systems used in a variety of 

school districts across the country and across the state, considered changes in Illinois law regarding teacher 

evaluations, and consulted with the Consortium for Educational Change to create a Teacher Appraisal System 

aligned with Charlotte Danielson’s Framework for Teaching.  The committee was a combination of 

professionals representing each of District 87’s nine schools.  Representation included members of the 

Bloomington Education Association and District 87 administration. 

 

Members of the Bloomington Public School District 87 Professional Appraisal Plan Committee:  

 

Dr. Barry Reilly – Superintendent 

Rich Baldwin – teacher, Bloomington High School, President, Bloomington Education Association 

Danel Behrends-Harr- principal, Sarah E. Raymond School of Early Education 

Christina Brock-Lammers- principal, Irving Elementary School 

Kathryn Gillespie- teacher, Bloomington High School 

Rhoby Hamblin – teacher, Bloomington Junior High School 

 Dr. Herschel Hannah – Assistant Superintendent of Human Resources 

Cindy Helmers – Assistant Superintendent of Curriculum and Instruction 

April Hicklin-assistant principal, Bloomington High School 

Sonja Huddleston – teacher, Sheridan Elementary 

Terri Matlock – teacher, Bent Elementary 

Stacey McGraw – teacher, Washington Elementary 

Tim Moore – principal, Bloomington High School 

Josh Oberts – teacher, Oakland Elementary 

JoLynn Plato – teacher, Irving Elementary 

Julie Riley – teacher, Bloomington Junior High School 

 Dr. Mary Kay Scharf – principal, Oakland Elementary 

Linda Schmelzer – teacher, Stevenson Elementary 

Lisa Thetard – teacher, Bloomington High School  

Sherri Thomas – Associate Principal, Bloomington Junior High School 
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Section 1: District 87 Appraisal Process Beliefs and Commitments 
 

Beliefs Aligned Commitments 

District 87 believes that the teacher appraisal 

process must support: 

In order to embed these teacher appraisal process beliefs into ongoing 

professional practice, District 87 commits to: 

Clearly defined, consistent procedures for accurately 

and reliably documenting performance based on 

multiple sources of evidence across educational 

settings. The appraisal process should be fluid, 

transparent, and continuous. 

 educate and guide the paradigm shift for both administration and staff. 

 provide a reasonable time frame to complete the process with integrity. 

 collect data to identify domain areas in need of district-wide 
professional development. 

A commitment to continuous improvement and 

growth by all that honors collective instructional 

excellence and recognizes the differentiated needs of 

individual teachers by respectfully identifying growth 

opportunities. This shared commitment is 

foundational to the goal of excellence for all. 

 define expectations of professional practices. 

 provide support and resources for growth opportunities. 

 use professional teaching data and student data, to reflect and plan for 
growth opportunities. 

 

 

A culture that fosters a collaborative relationship 

between evaluator and teacher, resulting in 

professional dialogue that encourages reflective 

practice by all.  

 

 provide ongoing training for Teachers and Evaluators. 

 focus on collaboration, data analysis, professional dialogue, and 
reflective practice. 

 include a description/definition of professional collaboration, including 
a glossary of terms to develop a shared language.  

 define levels of collaboration/reflection and promote the value of 
collaboration and reflection with all educators. 

 define belief statements/values related to teaching and learning. 

 establish a supportive environment for Teachers. 
 

A common criterion that is based on a framework 

with consistent language that clarifies job 

expectations, defines effective teaching practices, and 

honors input from all staff. 

 create and implement professional development documentation that 
defines common language, effective teaching practices, and job 
expectations. 

 revisit, revise, and adapt evaluation process annually based upon input 
from all stakeholders. 

Standardization of ongoing professional learning 

opportunities that ensures all stakeholders share a 

common understanding of performance expectations 

across domains  and have the resources necessary to 

implement the professional appraisal process with 

integrity to provide consistency and quality 

assurance. 

 foster professional conversations across grade levels around teaching 
expectations. 

 ensure inter-rater reliability among Evaluators. 

 support ongoing framework training that honors adult learning styles. 

 provide resources that clearly explain the framework, process, and all 
associated tools. 

 dedicate time to learn this new system. 
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Section 2: Introduction and Overview of Danielson Framework 
 

Introduction 

The Bloomington Public School District 87 Professional Appraisal Plan assesses teacher 

performance based on the four domains of teaching skills found in Enhancing Professional 

Practice: A Framework for Teaching, 2nd Edition, by Charlotte Danielson. (see explanation 

below) 

 

The Bloomington Public School District 87 Professional Appraisal Plan Committee reviewed the 

Performance Evaluation Reform Act (PERA 2010).  At this time, the “required inclusion of 

student growth as a significant factor in evaluation of teachers” remains conditional upon the 

development of ISBE policies.  This committee’s ongoing goal is to create and add a student 

growth criterion to the Professional Appraisal Plan, which will be compliant to the law’s 

requirement by the deadline of 9/1/16. 

 

Danielson Framework 

Enhancing Professional Practice: A Framework for Teaching, 2nd Edition, by Charlotte Danielson 

is the basis for the Bloomington Public School District 87 Professional Appraisal Plan.  The 

Framework for Teaching is a research-based set of components of instruction that are 

grounded in a constructivist view of learning and teaching. The framework is an invaluable tool 

to be used as the foundation for professional conversations among educators as they seek to 

enhance their skill in the complex task of teaching. The framework for teaching is based on the 

Praxis III: Classroom Performance Assessment criteria developed by Educational Testing 

Service, the National Board for Professional Teaching Standards (NBPTS), and is compatible 

with Interstate New Teacher Assessments and Supports Consortium (INTASC) standards. 

 

The Framework will anchor District 87’s recruitment and hiring, mentoring, coaching, 

professional development, and teacher appraisal processes. The goal is to link all of these 

activities together to help Teachers and Evaluators become more thoughtful practitioners.  The 

actions teachers can take to improve student learning are clearly identified and fall under four 

domains of teaching responsibility: Planning and Preparation, the Classroom Environment, 

Instruction, and Professional Responsibilities. District 87’s adapted Framework for Teaching 

includes four domains defined by 18 components and 71 descriptive elements. Four levels of 

performance in each component clarify our understanding of teaching.  
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Section 3: Standards for Teachers and Specialists 

 

All of the Danielson frameworks are organized around levels of performance that represent an 

educator’s growth and development throughout his/her career. The Danielson model is 

focused on accountability for all aspects of the profession. Just as educators work to meet the 

needs of each student learner, this model addresses the needs of each individual certified staff 

member. 

Domain 1 – Demonstrates effective 

planning and preparation for instruction 

through: 

a. demonstrating knowledge of content 
and pedagogy 

b. demonstrating knowledge of students 

c. setting instructional outcomes 

d. designing coherent instruction 

e. designing student assessments 

Domain 2 – Creates an environment 

conducive for learning by: 

a. creating an environment of respect 
and rapport 

b. establishing a culture for learning 

c. managing classroom procedures and 

physical space 

d. managing student behavior 

 

Domain 4 – Demonstrates 

professionalism by: 

a. maintaining accurate records 

b. communicating with families 

c. participating in a professional 

community 

d. growing and developing professionally 

e. showing professionalism 

Domain 3 – Demonstrates effective 

instruction by: 

a. communicating with students 

b. engaging students in learning 

c. using assessment in instruction 

d. demonstrating flexibility and 

responsiveness 

 

Under this appraisal system, the professional teaching standards to which each Teacher is 

expected to conform are set forth in Charlotte Danielson’s Framework for Teaching. In addition 

to the teaching framework, frameworks are provided for: 

School Counselors   Elementary and Secondary Library Media Specialists  

School Nurse    School Psychologists 

Social Workers   Speech Pathologists 

Occupational Therapists  Physical Therapists 
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Section 4: Professional Practice Levels of Performance Summative Rating 

Definitions 

 

Levels of performance are included in this plan to support teacher self-reflection, inform and 

structure professional conversations between Teachers and Evaluators, and suggest areas for 

further learning. These levels contribute to a teacher’s summative rating system found in 

Section 5.  

UNSATISFACTORY Professional practice at the unsatisfactory level shows little or no evidence of 

understanding concepts of the Framework for Teaching and the Illinois State 

Standards Incorporating the Common Core and district curriculum.  Practices 

remain ineffective and inefficient after intervention and support have been 

implemented. 

NEEDS 

IMPROVEMENT  

Professional practice at the needs improvement level shows evidence of 

knowledge and skills required to practice as described in the Framework for 

Teaching and the Illinois State Standards Incorporating the Common Core and 

district curriculum, but performance is inconsistent over a period of time. This 

level may be considered minimally competent for teachers early in their 

careers.  This level requires specific support in non-tenured and tenured years. 

PROFICIENT Professional practice at the proficient level demonstrates clear knowledge of 

instruction, consistent and reflective teaching preparation, and effective use of 

a broad repertoire of strategies and activities as described in the Framework 

for Teaching and aligned with Illinois Standards Incorporating the Common 

Core and district curriculum. Practice at this level demonstrates thorough 

knowledge of content, students, and resources. Proficient Teachers share 

collaboratively with colleagues in support of student learning. 

DISTINGUISHED Professional practice at the distinguished level demonstrates evidence of high 

expertise beyond the proficient level throughout the components and 

elements of the Framework for Teaching and the Illinois Standards 

Incorporating the Common Core and district curriculum. Teachers at this level 

are distinguished by exceptional commitment to flexible, differentiated, and 

responsive instructional practice, as evidenced by students’ engagement and 

contribution to their learning. Distinguished Teachers provide leadership in the 

school and district. 
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Section 5: Appraisal Summative Rating System 
 

Operating Principles 

 

Domain Ratings in Bloomington District 87 Professional Appraisal Plan  

 Distinguished - Distinguished ratings in the majority of the components of the domain, 
with the remaining components rated no lower than Proficient. 

 Proficient – No more than one component rated Needs Improvement, with the 
remaining components rated at Proficient or higher.  

 Needs Improvement – More than one component rated Needs Improvement, with the 
remaining components rated as Proficient or higher.  

 Unsatisfactory - Any component rated as Unsatisfactory.  
 

Overall Ratings in Bloomington District 87 Professional Appraisal Plan  

 Distinguished - Distinguished rating in the majority of the domains, with the remaining 
domains rated as Proficient. At least one Distinguished rating must be in Domain 2 or 3. 

 Proficient – No more than one domain rated Needs Improvement, with the remaining 
domains rated at Proficient or higher.  

 Needs Improvement – More than one domain rated Needs Improvement, with the 
remaining domains rated as Proficient or higher.  

 Unsatisfactory - Any domain rated Unsatisfactory. 
 

Non-Tenured Teacher Contract Renewal - Each non-tenured teacher will receive a final 

Summative Rating and a recommendation for renewal or non-renewal of his/her contract. It is 

understood that non-tenured teachers in years 1 and 2 may receive a final Summative Rating 

of Needs Improvement as they are emerging towards proficiency. After receiving mentoring 

and coaching supports during years 1 and 2, non-tenured teachers in years 3 and 4 are 

expected to maintain a final Summative Rating of Proficient or higher. 

 

Tenured Teachers are expected to maintain an overall Summative Rating of Proficient or 

higher.  If a Tenured Teacher receives an overall Summative Rating of Needs Improvement, a 

Professional Development Plan (PDP) will be developed.  An overall Summative Rating of 

Unsatisfactory will result in the development of a Remediation Plan in accordance with the 

law.  
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Examples of How to Arrive at a Domain and Final Summative Rating 

Domain Ratings in Bloomington District 87 Professional Appraisal Plan  

 Distinguished - Distinguished ratings in the majority of the components of the domain, 
with the remaining components rated no lower than Proficient. 

 Proficient – No more than one component rated Needs Improvement, with the 
remaining components rated at Proficient or higher.  

 Needs Improvement – More than one component rated Needs Improvement, with the 
remaining components rated as Proficient or higher.  

 Unsatisfactory - Any component rated as Unsatisfactory.  

 

 

 

 

 

 

 

 

 

Domain 2 for Teachers - Classroom Environment 

Domain Unsatisfactory Needs  

Improvement 

Proficient Distinguished 

2a   X  

2b  X   

2c  X   

2d   X  

Final Domain 

Rating 

 X   
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Overall Ratings in Bloomington District 87 Professional Appraisal Plan  

 Distinguished - Distinguished rating in the majority of the domains, with the remaining 
domains rated as Proficient. At least one Distinguished rating must be in Domain 2 or 3. 

 Proficient – No more than one domain rated Needs Improvement, with the remaining 
domains rated at Proficient or higher.  

 Needs Improvement – More than one domain rated Needs Improvement, with the 
remaining domains rated as Proficient or higher.  

 Unsatisfactory - Any domain rated Unsatisfactory. 
 

 

 

 

 

 

 

 

 

 

Final Summative Rating 

Domain Unsatisfactory 

 

Needs  

Improvement 

Proficient 

 

Distinguished 

Domain 1   X  

Domain 2  X   

Domain 3   X  

Domain 4    X 

Overall Rating   X  
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Section 6: District 87 Roles of Evaluators, Teachers, and Professional 

Peers in Appraisal Process 
 

Evaluator’s Responsibilities 

 Communicate with Teachers including Framework for Teaching (FfT) or Framework for 
Specialists (FfS) aligned feedback. 

 Meet with Teachers to discuss expectations based on the FfT/FfS and district/school goals. 

 Provide opportunities in utilizing district student data to make informed teaching decisions. 

 Conduct formal and informal observations. 

 Communicate with Professional Peer to align support for Teacher as needed. 

 Continuously provide feedback to Teacher regarding Teacher evidence of practice.  

 Conduct summative conference, notify Teacher of employment status, and facilitate 
appropriate professional plan for growth/improvement. 

 Maintain the integrity of the District 87 Appraisal Plan and process. 
  

Teacher’s Responsibilities 

 Understand and implement the FfT/FfS. 

 Meet with Evaluator and Professional Peer(s) to ensure adherence to FfT/FfS. 

 Complete Appraisal process documents and participate in all required conferences with 
evaluator following the timelines established by the Professional Appraisal Plan. 

 Take personal responsibility for attaining Proficient or Distinguished performance. 

 Maintain the integrity of the District 87 Appraisal Plan and process. 
 

Professional Peer’s Responsibilities 

 Inform Teacher of curriculum materials and technology resources. 

 Assist Teacher/Specialist with appraisal process documentation. 

 Provide professional learning support in FfT/FfS. 

 Support Teacher in analysis of student data. 

 Support implementation of Individual Growth Plan or Professional Development Plan. 

 Communicate with Evaluator to align support for Teacher. 
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Section 7: District 87 Professional Appraisal Plan Definitions 

 

Components – Distinct aspects of a domain as defined by the Framework for Teaching. 

 

Consulting Teacher – An educational employee as defined in the Educational Labor Relations Act who has at 

least five years of Teacher experience and a reasonable familiarity with the assignment of the Teacher being 

evaluated, and who received an “Excellent” (Distinguished) rating on his or her most recent evaluation.  The 

Consulting Teacher is selected by the Evaluator and is used for the purpose of supporting the Teacher during 

the Remediation Plan. 

 

Documentation – Evidence/information that supports or explains a position/point of view. 

 

Domains of Teaching – Four main areas of effective teaching. (planning and preparation, classroom 

environment, instruction, and professional responsibilities) 

  

Evaluator – An administrator who participates in an in-service training on the evaluation of certified personnel 

provided or approved by ISBE prior to undertaking any evaluation and at least once during each certification 

renewal cycle. Evaluators must complete and pass a pre-qualification Evaluator program that involves rigorous 

training and an independent observer’s determination of their skill.  

 

Evidence- Information and artifacts for each component that support performance ratings for the current 

appraisal cycle. 

 

Individual Growth Plan (IGP) - A plan for professional development jointly developed by the Evaluator and 

Tenured Teacher who has been rated Distinguished or Proficient. The Evaluator and other professional peers 

shall be available to provide assistance to the Teacher in the development of a professional goal, but the 

responsibility for developing the steps necessary to achieve the goal shall rest with the Teacher. (see Forms E 

and G and Sections 11) 

 

Individual Growth Plan Year-The first year in a new two-year evaluation cycle during which the teacher 

implements the Individual Growth Plan and one or more informal observations are held.  A formal observation 

may occur. 

 

Observation (Formal) – Formal observations will include the following: (1) pre-observation conference using 

Form A: Pre-Observation Conversation to facilitate professional conversation, (2) observation in the classroom, 

minimum of 30 minutes –or- a complete lesson –or- an entire class period in duration, (3) documentation of 

the observation using Forms B, J,  and I, (4) post-observation conference. 
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Observation (Informal) – Informal observations will include the following: (1) observations in a variety of 

settings and/or among a variety of individuals, (2) 10-20 minutes in duration, (3) documentation of the 

observation using Form C. 

 

Performance Ratings (Domain) – Judgment of Teacher job performance on each of the four domains based 

upon evidence collected during informal and formal observations. Teacher performance shall be rated as: 

Distinguished, Proficient, Needs Improvement, or Unsatisfactory. (see Form I) 

 

Performance Ratings (Summative) – Overall judgment of Teacher job performance based on the ratings 

earned on each of the four domains. Teacher performance shall be rated as: Distinguished, Proficient, Needs 

Improvement, or Unsatisfactory. (see Section 4) 

 

Post Observation Conference- A meeting between the Teacher and Evaluator during which Form B and Form I 

are reviewed and may be modified based upon additional information, dialogue, and mutual agreement 

between the Teacher and Evaluator.  (See Resource Guides- Informal and Formal Observation steps)  

 

Pre Observation Conference- A meeting between the Teacher and Evaluator during which Form A is used as a 

guide to collect evidence based on the dialogue and written preparation. 

 

Professional Development Plan (PDP) – A plan for professional development created by the Evaluator in 

consultation with a tenured Teacher who has been rated Needs Improvement on a Summative Evaluation. (see 

Form H and Section 12) 

 

Reflective Conversations - A professional, nonjudgmental conversation involving two or more participants that 

is interactive and thought-provoking in nature. 

 

Remediation Plan – A state-mandated plan for professional development created by the Evaluator in 

consultation with a tenured Teacher who has been rated Unsatisfactory on a Summative Evaluation. (see 

Section 13 and Illinois School Code) 

 

Summative Conference-  A meeting between the Teacher and Evaluator during which the overall rating of 

each domain based upon evidence of professional practice/levels of performance documented on Form I will 

be discussed.  (See Resource Guides Informal and Formal Observation steps) 

 

Summative Year - The second year in the two-year evaluation cycle during which informal and formal 

observations are held, a summative rating is determined based on evidence, and the individual growth plan is 

written.    

 

Teacher – Any and all school district employees regularly required to be certified and covered under the 

collective bargaining unit. 
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Section 8: Overview of the Professional Practice Appraisal 
CERTIFIED 

STAFF 

NON-TENURED TENURED 

PURPOSE  Promote student learning through the highest quality 
of teaching 

 Promote student learning through a commitment to 
continuous professional learning, collective 
understanding of learning (professional growth) and 
shared inquiry 

 Develop each individual’s capacity for professional 
contribution to the team, building and district levels 

 Induct new certified staff into the culture, mission, and 
vision of Bloomington District 87 

 Support new certified staffs’ growth through a 
formative process within clearly defined expectations 

 Build relationships between evaluator(s) and new 
teachers 

 Validate the hiring/selection process 

 Promote student learning through the highest quality of 
teaching 

 Promote student learning through a commitment to 
continuous professional learning, collective understanding of 
learning (professional growth), and shared inquiry 

 Develop each individual’s capacity for professional 
contribution to the team, building and District levels 

 Support the Bloomington District 87’s culture, vision, and 
mission 

 Support tenured teacher growth through a formative process 
that promotes shared inquiry and examination of practice 

 Foster collaborative relationships among teachers and 
evaluators 

WHO Non-tenured  

 

Tenured – Proficient & 

Distinguished 

All tenured, certified staff 

who receive an overall rating 

of Proficient or Distinguished 

Tenured – Needs 

Improvement 

All tenured, certified staff 

who receive an overall 

rating of Needs 

Improvement 

WHAT  Formative process focused on clearly defined 
expectations as outlined in the professional appraisal 
plan and  Framework for Teaching: Form I 

 Ongoing conversations based upon evidence gathered 
by both teacher and evaluator (e.g. logs, teacher 
reflection, lesson planning, student work, formal and 
informal observations) 

 Identification of teaching growth focus for the 
following year based on the  Framework for Teaching: 
Form I 

 Tenure Determination at the end of Year Four 
  

 Formative process focused 
upon a collaboratively 
developed Individual 
Growth Plan (IGP) based 
on the  Framework for 
Teaching: Form I and 
school/ district goals and 
priorities 

 Areas outside of the 
Individual Growth Plan 
may be addressed with the 
educator and if necessary, 
a more focused plan may 
be developed by the 
evaluator for the benefit of 
the teacher’s professional 
improvement 

 Ongoing conversations 
based on evidence  
gathered by both teacher 
and evaluator  

 Teacher-driven progress 
monitoring data collection 
and reflection in 
collaboration with the 
evaluator 

 Evidence of growth in 
professional contributions 
at team, building and/or 
district level 

 Identification of student 
growth focus for the 
following year based on 

 Formalized process 
focused upon improving 
identified areas of 
professional practice 
through a Professional 
Development Plan based 
upon the  Framework for 
Teaching: Form I 

 Professional Development 
Plan is to be created 
within 30 days after the 
completion of an 
evaluation resulting in the 
overall “Needs 
Improvement” rating  

 The PDP is developed by 
the evaluator in 
consultation with the 
teacher and takes into 
account the tenured 
teacher’s on-going 
professional 
responsibilities including 
his/her regular teaching 
assignments 

 PDP includes evidence of 
progress/achievement of 
goal as well as supports 
that the district will 
provide to address the 
performance areas 
identified as needing 
improvement 
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CERTIFIED 

STAFF 

NON-TENURED TENURED 

the  Framework for 
Teaching: Form I 

 Individual Growth Plan 
may be developed in 
collaboration with other 
tenured certified staff 

 

SUMMATIVE 

EVALUATION 

Annual Biennial  Biennial 
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Section 9: Bloomington Public School District 87’s  

Non-Tenured Appraisal Process Chart 

EVALUATION TIMELINE FOR NON-TENURED 

TIME OF YEAR PROCESS FORMS  

(SEE Appraisal Plan APPENDIX) 

SEGMENT 1        

1
ST

 Four Weeks of 

School 

 

 Review of the District Expectations of Framework 

for Teaching (FfT)  

 One or more Informal Observations and reflective 

conversations  

Formal Observation* 

 Framework for Teaching At-A-Glance 

 District Examples of Expectations for Teaching or 

Specialist Practices 

 Form A: Pre-Observation Conversation*  

 Form B: Conference Reflection* 

 Form C: Informal Observation 

 Form I: Framework for Teaching Rubric Domains 1-4  

 Form J: Formal Observation* 

SEGMENT 2   

Week Five to 

Winter Break 

 

 One or more Informal Observations and reflective 

conversations 

 One or more Formal Observations 

 Framework for Teaching At-A-Glance 

 District Examples of Expectations for Teaching or 

Specialist Practices 

 Form A: Pre-Observation Conversation   

 Form B: Conference Reflection 

 Form C: Informal Observation 

 Form I: Framework for Teaching Rubric Domains 1-4  

 Form J: Formal Observation 

SEGMENT 3   

After Winter 

Break and Before 

March BOE 

Meeting  

 

 

 Informal Observation(s) and reflective 

conversations * 

 Formal Observation(s)* 

 Summative Evaluation 

  

  

 Framework for Teaching At-A-Glance 

 District Examples of Expectations for Teaching or 

Specialist Practices 

 Form A:  Pre-Observation Conversation* 

 Form B:  Conference Reflection* 

 Form C: Informal Observation* 

 Form D: Final Summative Evaluation  

 Form I: Framework for Teaching Rubric Domains 1-4  

 Form J: Formal Observation* 

SEGMENT 4      

The end of the 

fourth              

non-tenured year 

and before the 

end of the Year 

 Individual Growth Action Plan: 

 Complete Individual Growth Plan Self-

Assessment and Statement 

 Submit Individual Growth Action Plan for 

Evaluator approval with signature 

  

 Form E:  Individual Growth Plan Self-Assessment and 

Statement 

 Form G:  Individual Growth Action Plan 

 Form I:  Framework for Teaching Rubric Domains 1-4 

*As needed 

** Two Formal Observations are minimally required for Non-Tenured 

***Tenure will be determined at the end of the fourth non-tenured year.  Tenure will only be considered for teachers who have 

summative rating of Proficient or Distinguished at the end of the fourth probationary year. 
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Section 10: Bloomington Public School District 87’s 

Proficient and Distinguished Tenured Appraisal Process Chart 
 

EVALUATION TIMELINE FOR TENURED – PROFICIENT AND DISTINGUISHED 

TIME OF YEAR PROCESS FORMS  

(SEE Appraisal Plan APPENDIX) 

By April 15
th

 of 

the Summative 

Year 

Complete Individual Growth Plan Self-Assessment 

and Statement 

 

 

Form E: Individual Growth Plan Self-Assessment and 

Statement 

Form I:  Framework for Teaching Rubric Domains 1-4 

 

By May 15
th 

of the  

Summative Year  

Submit Individual Growth Action Plan for Evaluator to 

review 

Meet with Evaluator to discuss, confirm, and modify 

Individual Growth Action Plan 

Evaluator approves and signs Individual Action Plan 

Form G: Individual Growth Action Plan 

Form I:  Framework for Teaching Rubric Domains 1-4 

During  Individual 

Growth Plan Year 

One or more Informal Observations are conducted in 

Year 1 including a reflective conversation   

Formal Observation (at discretion of the Evaluator or 

by the request of the Teacher)*  

 

 

 Form A:  Pre-Observation Conversation*   

 Form B: Conference Reflection* 

 Form C: Informal Observation 

 Form I: Framework for Teaching Rubric Domains  1-4 

Form J: Formal Observation 

Before the end of 

the Individual 

Growth Plan Year 

IGP Progress meeting to discuss progress towards 

growth statement 

IGP may be reviewed and modified as necessary 

 

Form G:  Individual Growth Action Plan 

During the 

Summative Year 

One or more Informal Observation(s)    

One Formal Observation 

 Form A:  Pre-Observation Conversation   

 Form B: Conference Reflection 

 Form C: Informal Observation 

 Form I:  Framework for Teaching Rubric Domains 1-4 

 Form J:  Formal Observation 

  

Before March 

Board of 

Education 

Meeting of the 

Summative Year 

Summative Evaluation Conference  

 Overall Rating of Proficient or Distinguished – 

Individual Growth Action Plan 

 Overall Rating of Needs Improvement – 

Professional Development Plan 

 Overall Rating of Unsatisfactory – Remediation 

Plan  

Form D: Final Summative Evaluation 

Form H: Professional Development Plan* 

*As needed 
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Section 11: Bloomington Public School District 87’s 

Needs Improvement Tenured Appraisal Process Chart 
 

EVALUATION TIMELINE FOR TENURED – NEEDS IMPROVEMENT 

TIME OF YEAR PROCESS FORMS  

(SEE Appraisal Plan APPENDIX) 

Within 30 school 

days or before the 

end of the year of 

a Teacher 

receiving an 

Overall Rating of 

Needs 

Improvement 

Review Framework for Teaching/Framework for 

Specialist  Rubric to confirm Areas of Strengths and 

Areas of Needed Improvement 

Evaluator in collaboration with the Teacher create 

the Professional Development Plan (PDP)  

 

Framework for Teaching At-A-Glance 

Form I: Framework for Teaching Rubric Domains 1-4  

Form H: Professional Development Plan 

 

By September 1
st

 

of the School Year 

Confirm implementation of Professional 

Development Plan with Teacher, Evaluator, and any 

Certified Staff who will provide support for the plan; 

Adjust Professional Development Plan as needed 

Form I: Framework for Teaching Rubric Domains 1-4 

Form H: Professional Development Plan 

By Winter Break 

of the School Year 

One or more Informal Observations with reflective 

conversations 

One or more Formal Observations  

 

 Form A: Pre-Observation Conversation   

 Form B: Conference Reflection 

 Form C: Informal Observation 

 Form I: Framework for Teaching Rubric Domains 1-4 

 From J: Formal Observation 

By the end of 

January 

PDP Progress meeting to confirm Areas of Strengths 

and Needed Improvement on the Framework for 

Teaching/Framework  for Specialist  Rubric; Identify 

additional support if needed and preview remainder 

of school year 

 Form H:  Professional Development Plan 

 Form I:  Framework for Teaching Rubric Domains 1-4 

After Winter 

Break and Before 

March Board of 

Education 

Meeting 

One or more Informal Observations and reflective 

conversations 

One or more Formal Observations 

 

 Form A:  Pre-Observation Conversation   

 Form B: Conference Reflection 

 Form C: Informal Observation 

 Form I: Framework for Teaching Rubric Domains 1-4 

 Form J: Formal Observation 

Summative Year One or more Informal Observations and reflective 

conversations 

One or more Formal Observations 

Summative Evaluation Conference 

Tenured Certified Next Steps: 

 Overall Rating of Proficient or Distinguished – 

Individual Growth Action Plan by May 15
th

  

 Second consecutive year of Overall Summative Rating 

of Needs Improvement – the Summative rating shall be 

Unsatisfactory 

 Overall Rating of Unsatisfactory – Remediation Plan  

Form A:  Pre-Observation Conversation   

Form B: Conference Reflection 

Form C: Informal Observation 

Form D:  Final Summative Evaluation 

Form I: Framework for Teaching Rubric Domains 1-4 

Form J: Formal Observation 
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Section 12: Bloomington Public School District 87’s 

Unsatisfactory Tenured Appraisal Process Chart 
 

EVALUATION TIMELINE FOR TENURED – UNSATISFACTORY 

In accordance with Chapter 105s 5/24A-5, of the Illinois School Code 

TIME OF YEAR PROCESS FORMS  

(SEE Appraisal Plan APPENDIX) 

Within 30 school 

days of Teacher 

receiving an 

Overall Rating of 

Unsatisfactory 

Review Teacher’s Framework for Teaching 

Formative/Summative Conference Form to confirm 

the Area of Unsatisfactory Teaching Practice 

Develop Remediation Plan with Teacher to address 

deficiencies cited, provided that the deficiencies are 

remediable 

Evaluator assigns a Consulting Teacher to support 

Remediation Plan  

Form I: Framework for Teaching Rubric Domains 1-4 

Remediation Plan  

At the beginning 

of the 90 school 

day Remediation 

Plan  

Confirm implementation of Remediation Plan 

between Teacher/Specialist, Evaluator, and Consulting 

Teacher  

Form I: Framework for Teaching Rubric Domains 1-4 

District Examples of Expectations for Teaching or 

Specialist Practices 

Remediation Plan  

Before the 

midpoint of the 

Remediation Plan 

One or more Informal Observations and reflective 

conversations 

One or more Formal Observations  

 Form A: Pre-Observation Conversation   

 Form B: Conference Reflection 

 Form C: Informal Observation 

Form I: Framework for Teaching Rubric Domains 1-4 

 Form J: Formal Observation 

At 45 days of the 

Remediation Plan 

Summative Evaluation is conducted and reviewed with 

the Teacher 

Form I: Framework for Teaching Rubric Domains 1-4 

Form D: Final Summative Evaluation 

After the 

midpoint of the 

Remediation Plan 

One or more Informal Observations and reflective 

conversations 

One or more Formal Observations  

 Form A:  Pre-Observation Conversation   

 Form B: Conference Reflection 

 Form C: Informal Observation 

Form I: Framework for Teaching Rubric Domains 1-4 

 Form J: Formal Observation 

At the conclusion 

of the 90 day 

Remediation Plan  

Summative Evaluation Conference  

Tenured Certified Next Steps: 

 Overall Rating of Proficient or Distinguished –  

reinstatement to the district’s evaluation 

schedule with follow up Informal and Formal 

Observations 

 Overall Rating of Needs Improvement or 

Unsatisfactory–Recommendation for Dismissal 

(Section 24-12) 

Form A:  Pre-Observation Conversation 

Form B:  Conference Reflection 

Form C:  Informal Observation 

Form I: Framework for Teaching Rubric Domains 1-4 

Form J:  Formal Observation 
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Bloomington District 87 Professional Appraisal System 

Form A: Pre-Observation Conversation 

 

Teacher:      School: 

Grade Level(s):     Subject(s): 

Observer:      Date: 

 

Domain 1 

Planning and Preparation 

Domain 4 

Professional Responsibilities 

Domain 2 

Classroom Environment 

Domain 3 

Instruction 

1a - Demonstrating 

Knowledge of Content 

and Pedagogy  

1b - Demonstrating 

Knowledge of Students 

1c - Setting Instructional 

Outcomes 

1d - Designing Coherent 

Instruction  

1e - Designing Student 

Assessments 

4a - Maintaining Accurate 

Records 

4b - Communicating with 

Families 

4c  - Participating in a 

Professional Community 

4d - Growing and Developing 

Professionally 

4e - Showing 

Professionalism 

2a - Creating an 

Environment of Respect 

and Rapport  

2b - Establishing a Culture 

for Learning 

2c  - Managing Classroom 

Procedures and Physical 

Space 

2d - Managing Student      

      Behavior 

 

3a - Communicating with 

Students 

3b - Engaging Students in 

Learning 

3c  - Using Assessment in 

Instruction 

3d - Demonstrating 

Flexibility and 

Responsiveness  

 

Questions for Discussion between Teacher and Evaluator: 

1. Briefly describe the students in your class in terms of background, culture, skills, language proficiency, interest, and 

special needs.  Provide examples of how you maintain accurate, efficient, effective records of this information.  (1b, 4a) 

2. Discuss how you plan and prepare for lessons. What are the specific learning targets of the lesson to be observed, and 

how will you communicate these to students? (1a, 1c) 

3. How do you coordinate knowledge of content, students and resources to organize the overall structure, pacing and 

materials within lessons to engage students in the learning process? (1d, 3b) 

4. The learning environment is key to helping students be successful learners.  How do you organize the classroom to 

promote a respectful learning environment?  How do your classroom procedures and the physical arrangement of the 

classroom help students to be successful in your classroom? How have you changed your organizational 

procedures/arrangement based on previous feedback? (2a, 2c, 2d)  

5. How do you ensure that all students have a fair opportunity to succeed? (4e) 

6. How do you adjust your teaching in response to questions, discussion, and activities?(3d) 

7. How do you plan to formatively assess your students’ progress towards mastery of the identified learning targets? (1e, 

3c) 

8. How you collaborate with colleagues?  How have professional activities influenced your practice?  Be prepared to give 

examples.  (4c, 4d) 

9. How do you communicate with families in order to engage them in the instructional program?( 4b) 

10. Beyond what we have already discussed, what else would you like to share with me about the lesson that I will be 

observing?  

 

Note:  Be prepared to discuss questions 4, 5, 6, and 10 during the pre-conference meeting, but a written response is not required 

on Form A. 
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Bloomington Public School District 87 Professional Appraisal System 

Form B: Conference Reflection 

 
Teacher _______________________________________ School ______________________ 
 
1. In general, how successful was the lesson? Did the students learn what you intended for 
them to learn? How do you know? 
 

a. Describe the key components of your lesson that helped or hindered your students’ 
overall engagement (e.g. communication, discussion, questions, student grouping, 
materials/resources, pacing, instructional flexibility, etc. (Domain 3: Instruction) 
 
b. What evidence do you have that the student learning targets were met? (Domain 3: 
Instruction) 
 

2. Comment on your classroom procedures, student engagement, and your use of physical 
space. To what extent did these contribute to student learning?    
 
 
3. Comment on different aspects of your instructional delivery (e.g., activities, grouping of 
students, materials and resources). To what extent were they effective? 
 
 
4. If you had an opportunity to teach this lesson again to the same group of students, what 
would you do differently? 
 
 
5. What did you learn from this lesson that will help you with your teaching in the future? 
What do you hope to be able to share with your colleagues after this teaching lesson?  
 
 
 
 
 
 
 
 
 
Note: The evaluator retains the right to reschedule the post-conference if the teacher has not engaged in 
reflection prior to this conference. 
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Bloomington Public School District 87 Professional Appraisal System 

Form C: Informal Observation 
 

Teacher: ____________________________________   Date/Time: ________________________________ 

 

Evaluator: ___________________________________ Subject Area: _______________________________ 

 

Domain 1 

Planning and Preparation 

Domain 4 

Professional Responsibilities 

Domain 2 

Classroom Environment 

Domain 3 

Instruction 

1a - Demonstrating 

Knowledge of Content 

and Pedagogy  

1b - Demonstrating 

Knowledge of Students 

1c - Setting Instructional 

Outcomes 

1d - Designing Coherent 

Instruction  

1e - Designing Student 

Assessments 

4a - Maintaining Accurate 

Records 

4b - Communicating with 

Families 

4c  - Participating in a 

Professional Community 

4d - Growing and Developing 

Professionally 

4e - Showing 

Professionalism 

2a - Creating an 

Environment of Respect 

and Rapport  

2b - Establishing a Culture 

for Learning 

2c  - Managing Classroom 

Procedures and Physical 

Space 

2d - Managing Student      

      Behavior 

 

3a - Communicating with 

Students 

3b - Engaging Students in 

Learning 

3c  - Using Assessment in 

Instruction 

3d - Demonstrating 

Flexibility and 

Responsiveness  

 

 

Time Actions & Statements/Questions by Teacher & Students Component 
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Bloomington Public School District 87 Professional Appraisal System 

Form D: Final Summative Evaluation 
 

Teacher Name:  Location:  School Year:   

Evaluator:     

Teacher Years of Service in Bloomington:    

 

Observation dates included in the basis of this summative evaluation: 

Formal Observation Dates:  

Informal Observation Dates:  

 

Domain 1 – Planning and Preparation 

 

 Unsatisfactory 

     

 Needs Improvement 

      

 Proficient 

      

 Excellent 

(Distinguished) 

      

Domain 2 – Classroom Environment 

 

 Unsatisfactory 

     

 Needs Improvement 

 

 Proficient 

      

 Excellent 

(Distinguished)   

Domain 3 – Instruction 

 

 Unsatisfactory 

 

 Needs Improvement 

      

 Proficient 

      

 Excellent 

(Distinguished) 

Domain 4 – Professional Responsibilities 

 

 Unsatisfactory 

    

 Needs Improvement 

      

 Proficient 

 

 Excellent 

(Distinguished) 

Overall Rating 

 

 Unsatisfactory 

    

 Needs Improvement 

      

 Proficient 

 

 Excellent 

(Distinguished) 

We have conducted a conversation on the rubrics. The Teacher has the right to attach written comments within (5) school days of completion of this form for inclusion in 

his/her personnel file maintained in the Human Resources Department. 

 

Teacher Signature: _________________________________________________________ Date: ________________________ 

              Signature indicates only that the Teacher has read and understands the evaluation.  

Evaluator  Signature: _________________________________________________________ Date: ____________________ 
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Bloomington Public School District 87 Professional Appraisal System 

Form E: Individual Growth Plan Self-Assessment and Statement 
 

Based upon feedback and data from administrator, coach/mentor, professional peers, and your own needs and 

interest, reflect on the strengths and areas of growth within your professional practices: 

Strengths Domains/Components Growth Opportunities 

 Domain 1: Planning and 

Preparation 

1a. Knowledge of content/ 

pedagogy 

1b. Knowledge of students 

1c. Setting instructional outcomes 

1d. Designing coherent instruction 

1e. Designing student assessments 

 

Next Steps: 

 Domain 2 - Classroom 

Environment 

2a. Creating an environment of 

respect/ rapport 

2b. Establishing a culture for 

learning 

2c. Managing classroom 

procedures and physical space 

2d. Managing student behavior 

 

Next Steps: 
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Strengths Domains/Components Growth Opportunities 

 Domain 3 - Instruction 

3a. Communication with students 

3b. Engaging students in learning 

3c. Using assessment in 

instruction 

3d. Demonstrating flexibility and 

responsiveness 

 

 

Next Steps: 

 

 

 Domain 4:  Professional 

Responsibilities 

4a. Maintaining accurate records 

4b. Communicating with families 

4c. Participating in a professional 

community 

4d. Growing and developing 

professionally 

4e. Showing professionalism 

 

 

Next Steps: 

 

 

My Professional Growth Statement: 

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________
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Bloomington Public School District 87 Professional Appraisal System 

Form G: Individual Growth Action Plan 
 

Teacher Name: Year: School: 

Professional Growth Statement : Certified Position: 

Measures of Success (What evidence will demonstrate that this goal has changed your practice?)  

Which School and/or District Improvement Goal(s) are addressed by this IGP? 

What Framework for Teaching Domains/Component(s) are addressed in this IGP? 

Action Steps/Activities 

(Specific Teacher or specialist Professional Activities that are part of your 

plan.) 

Resources 

(Staff, PD of Materials) 

Timelines 

(Timeframe that Action Steps/Activities will be completed) 

   

Feedback/Revision   

I have reviewed the above Individual Growth Action Plan: 
 
Teacher’s Signature:          Date:         
 
Evaluator:           Date:         
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Bloomington Public School District 87 Professional Appraisal System 

Form H: Professional Development Plan 

 

Name: _________________              _______________ Supervisor/Evaluator: __________________________________   Date of PDP:  __________________ 

PDP Priorities:  

Areas of Improvement: Rationale for Area(s) of Improvement: 

Domain/Component: Indicators for Effective Teaching: 

Improvement Strategies: Tasks to complete: Supports and Resources: Target Date Date of Completion 

     

     

Domain/Component: Indicators for Effective Teaching: 

 

Improvement Strategies: Tasks to complete: Supports and Resources: Target Date Date of Completion 

     

     

PDP Initial Signatures: 

Evaluator:  Teacher:  

Date:  Date:  
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 PDP Review Section:  

Domain/Component: Indicators of Progress: 

 

 

 

 

 

 

Domain/Component: Indicators of Progress: 

 

 

 

 

 

 

PDP Review Signatures: 

Evaluator:  Teacher:  

Date:  Date:  

 

Teacher completion of Professional Development Plan: 
                                                                                                             

 Yes, the PDP was completed   No, the PDP was not completed 

PDP Completion Signatures: 
Evaluator:  Teacher:  

Date:  Date:  
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Bloomington Public School District 87 Framework for Teaching - Domain 1 for Teachers: Planning and Preparation 
 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

Distinguished 

1a  

Demonstrating 

Knowledge of 

Content and 

Pedagogy 

 

The teacher’s plans and practice display 

little knowledge of the content, 

standards, curriculum, as well as 

prerequisite relationships between 

different aspects of the content, or the 

instructional practices specific to that 

discipline. 

The teacher’s plans and practice reflect 

some awareness of the important concepts 

in the discipline, prerequisite relationships 

between them, and the instructional 

practices specific to that discipline.  The 

implementation is sporadic, intermittent, 

and not entirely successful. 

The teacher’s plans and practice reflect solid 

knowledge of the content, prerequisite 

relationships between important concepts, and 

the instructional practices specific to that 

discipline. 

The teacher’s plans and practice reflect 

extensive knowledge of the content and the 

structure of the discipline. The teacher actively 

builds on knowledge of prerequisites and 

misconceptions when describing instruction or 

seeking causes for student misunderstanding. 

1b 

Demonstrating 

Knowledge of 

Students 

 

The teacher demonstrates little or no 

knowledge of students’ backgrounds, 

cultures, skills, language proficiency, 

interests, and special needs, and does 

not seek such understanding. 

The teacher indicates the importance of 

understanding students’ backgrounds, 

cultures, skills, language proficiency, 

interests, and special needs, and attains 

this knowledge only for the class as a 

whole. 

The teacher actively seeks knowledge of 

students’ backgrounds, cultures, skills, language 

proficiency, interests, and special needs, and 

attains this knowledge for groups of students. 

The teacher actively seeks knowledge of 

students’ backgrounds, cultures, skills, 

language proficiency, interests, and special 

needs from a variety of sources, and attains 

this knowledge for individual students. 

1c 

Setting 

Instructional 

Outcomes 

Instructional outcomes are unsuitable for 

students, represent trivial or low-level 

learning, or are stated only as activities. 

They do not permit viable methods of 

assessment. 

 

Instructional outcomes are of moderate 

rigor and are suitable for some students, 

but consist of a combination of activities 

and goals, some of which permit viable 

methods of assessment. They reflect more 

than one type of learning, but the teacher 

makes no attempt at coordination or 

integration. 

Instructional outcomes are stated as goals 

reflecting high-level learning and curriculum 

standards. They are suitable for most students in 

the class, represent different types of learning, 

and can be assessed. The outcomes reflect 

opportunities for coordination. 

Instructional outcomes are stated as goals that 

can be assessed, reflecting rigorous learning 

and curriculum standards. They represent 

different types of content, offer opportunities 

for both coordination and integration, and take 

account of the needs of individual students. 

1d 

Designing 

Coherent 

Instruction 

 

The series of learning experiences is 

poorly aligned with the instructional 

outcomes and does not represent a 

coherent structure. The experiences are 

suitable for only some students. 

 

The series of learning experiences 

demonstrates partial alignment with 

instructional outcomes, and some of the 

experiences are likely to engage students in 

significant learning. The lesson or unit has a 

recognizable structure and reflects partial 

knowledge of students and resources. 

The teacher coordinates knowledge of content, 

of students, and of resources to design a series 

of learning experiences aligned to instructional 

outcomes and suitable for groups of students. 

The lesson or unit has a clear structure and is 

likely to engage students in significant learning. 

The teacher coordinates knowledge of content, 

of students, and of resources to design a 

series of learning experiences aligned to 

instructional outcomes, differentiated where 

appropriate to make them suitable for all 

students, and likely to engage them in 

significant learning. The lesson or unit 

structure is clear and allows for different 

pathways according to student needs. 

1e 

Designing Student 

Assessments 

 

The teacher’s plan for assessing student 

learning contains no clear criteria or 

standards, is poorly aligned with the 

instructional outcomes, or is 

inappropriate for many students. The 

results of assessment have minimal 

impact on the design of future instruction. 

 

The teacher’s plan for student assessment 

is partially aligned with the instructional 

outcomes, without clear criteria, and 

inappropriate for at least some students. 

The teacher intends to use assessment 

results to plan for future instruction for the 

class as a whole. 

The teacher’s plan for student assessment is 

aligned with the instructional outcomes, uses 

clear criteria, and is appropriate to the needs of 

students. The teacher intends to use 

assessment results to plan for future instruction 

for groups of students. 

The teacher’s plan for student assessment is 

fully aligned with the instructional outcomes, 

with clear criteria and standards that show 

evidence of student contributions to their 

development. Assessment methodologies may 

have been adapted for individuals, and the 

teacher intends to use assessment results to 

plan future instruction for individual students.   
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Domain 1 Planning & Preparation Documentation: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Domain 1 Planning and Preparation Strengths: 

 

 

 

 

 

 

 

 

Domain 1 Planning and Preparation Areas of Growth: 
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Bloomington Public School District 87 Framework for Teaching - Domain 2 for Teachers: Classroom Environment 
 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

Distinguished 

2a 

Creating an 

Environment of 

Respect and 

Rapport 

 

Classroom interactions, both between 

the teacher and students and among 

students, are negative, inappropriate, or 

insensitive to students’ cultural 

backgrounds and are characterized by 

sarcasm, put-downs, or conflict. 

 

Classroom interactions, both between the 

teacher and students and among students, 

are generally appropriate and free from 

conflict but may be characterized by 

occasional displays of insensitivity or lack 

of responsiveness to cultural or 

developmental differences among students. 

Classroom interactions between the teacher and 

students and among students are polite and 

respectful, reflecting general warmth and caring, 

and are appropriate to the cultural and 

developmental differences among groups of 

students. 

 

Classroom interactions between the teacher and 

individual students are highly respectful, 

reflecting genuine warmth and caring and 

sensitivity to students’ cultures and levels of 

development.  Students exhibit respect for the 

teacher and contribute to high levels of civility 

among all members of the class.  The net result 

is an environment where students feel valued 

and are comfortable taking intellectual risks. 

2b 

Establishing a 

Culture for 

Learning 

 

The classroom environment conveys a 

negative culture for learning, 

characterized by low teacher 

commitment to the subject, low 

expectations for student achievement, 

and little or no student pride in work. 

 

The teacher’s attempt to create a culture 

for learning is partially successful, with little 

teacher commitment to the subject, modest 

expectations for student achievement, and 

little student pride in work. Both teacher 

and students appear to be only “going 

through the motions.” 

The classroom culture is characterized by high 

expectations for most students and genuine 

commitment to the subject by both teacher and 

students, with students demonstrating pride in 

their work. 

 

High levels of student energy and teacher 

passion for the subject create a culture for 

learning in which everyone shares a belief in the 

importance of the subject and all students hold 

themselves to high standards of performance—

for example, by initiating improvements to their 

work. 

2c 

Managing 

Classroom 

Procedures 

Much instructional time is lost because 

of inefficient classroom routines and 

procedures for transitions, handling of 

supplies, and performance of non-

instructional duties. The physical 

environment is unsafe, or some students 

don’t have access to learning. Alignment 

between the physical arrangement and 

the lesson activities is poor. 

 

Some instructional time is lost because 

classroom routines and procedures for 

transitions, handling of supplies, and 

performance of non-instructional duties are 

only partially effective. The classroom is 

safe, and essential learning is accessible to 

most students; the teacher’s use of 

physical resources, including computer 

technology, is moderately effective. The 

teacher may attempt to modify the physical 

arrangement to suit learning activities, with 

partial success. 

Little instructional time is lost because of 

classroom routines and procedures for 

transitions, handling of supplies, and 

performance of non-instructional duties, which 

occur smoothly.  The classroom is safe, and 

learning is accessible to all students; the teacher 

ensures that the physical arrangement is 

appropriate to the learning activities. The 

teacher makes effective use of physical 

resources, including computer technology. 

 

Students contribute to the seamless operation of 

classroom routines and procedures for 

transitions, handling of supplies, and 

performance of non-instructional duties. The 

classroom is safe, and the physical environment 

ensures the learning of all students, including 

those with special needs. Students contribute to 

the use or adaptation of the physical 

environment to advance learning. Technology is 

used skillfully, as appropriate to the lesson. 

2d 

Managing Student 

Behavior 

 

There is no evidence that standards of 

conduct have been established and little 

or no teacher monitoring of student 

behavior. Response to student 

misbehavior is repressive or 

disrespectful of student dignity.  

 

It appears that the teacher has made an 

effort to establish standards of conduct for 

students. The teacher tries, with uneven 

results, to monitor student behavior and 

respond to student misbehavior. 

 

Standards of conduct appear to be clear to 

students, and the teacher monitors student 

behavior against those standards. The teacher’s 

response to student misbehavior is appropriate 

and respects the students’ dignity. 

 

Standards of conduct are clear, with evidence of 

student participation in setting them. The 

teacher’s monitoring of student behavior is 

subtle and preventive, and the teacher’s 

response to student misbehavior is sensitive to 

individual student needs. Students take an 

active role in monitoring the standards of 

behavior. 
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Domain 2 Classroom Environment Documentation: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Domain 2 Classroom Environment Strengths: 

 

 

 

 

 

 

 

 

 

Domain 2 Classroom Environment Areas of Growth: 
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Bloomington Public School District 87 Framework for Teaching - Domain 3 for Teachers: Instruction 
 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

Distinguished 

3a  

Communicating 

with Students 

Expectations for learning, directions and 

procedures, and explanations of content 

are unclear or confusing to students. The 

teacher’s use of language contains 

errors or is inappropriate for students’ 

cultures or levels of development. 

 

Expectations for learning, directions and 

procedures, and explanations of content 

are clarified after initial confusion; the 

teacher’s use of language is correct but 

may not be completely appropriate for 

students’ cultures or levels of development. 

 

Expectations for learning, directions and 

procedures, and explanations of content are 

clear to students. Communications are 

appropriate for students’ cultures and levels of 

development. 

 

Expectations for learning, directions and 

procedures, and explanations of content are 

clear to students. The teacher’s oral and written 

communication is clear and expressive, 

appropriate for students’ cultures and levels of 

development, and anticipates possible student 

misconceptions. 

3b 

Engaging 

Students in 

Learning 

Activities and assignments, materials, 

and groupings of students are 

inappropriate for the instructional 

outcomes or students’ cultures or levels 

of understanding, resulting in little 

intellectual engagement. The lesson has 

no structure or is poorly paced. 

Questions are low-level or inappropriate, 

eliciting limited student participation and 

recitation rather than discussion. 

 

 

Activities and assignments, materials, and 

groupings of students are partially 

appropriate for the instructional outcomes 

or students’ cultures or levels of 

understanding, resulting in moderate 

intellectual engagement. The lesson has a 

recognizable structure, but it is not fully 

maintained. Some questions elicit a 

thoughtful response, but most are low-level, 

posed in rapid succession and engagement 

of all students in the discussion is only 

partially successful. 

 

Activities and assignments, materials, and 

groupings of students are fully appropriate for 

the instructional outcomes and students’ 

cultures and levels of understanding. Most 

students are engaged in rigorous work. The 

lesson’s structure is coherent, with appropriate 

pace. Most questions elicit a thoughtful 

response and allow sufficient time for student 

answers. All students participate in the 

discussion, with the teacher stepping aside 

when appropriate. 

 

 

Virtually all students, throughout the lesson, are 

highly intellectually engaged in significant 

learning and contribute to the activities, student 

groupings, and materials. The lesson is adapted 

as necessary to the needs of individuals, and 

the structure and pacing allow for student 

reflection and closure. Questions reflect high 

expectations and are culturally and 

developmentally appropriate. Students formulate 

many of the high-level questions and ensure 

equality in discussion. 

 

3c 

Using 

Assessment in 

Instruction 

 

Assessment is not used in instruction, 

either through monitoring of progress by 

the teacher or students, or through 

feedback to students. Students are 

unaware of the assessment criteria used 

to evaluate their work. 

 

Assessment is occasionally used in 

instruction, through some monitoring of 

progress of learning by the teacher and/or 

students. Feedback to students is uneven, 

and students are aware of only some of the 

assessment criteria used to evaluate their 

work. 

Formative and summative assessments are 

regularly used in instruction, through self-

assessment by students, monitoring of progress 

of learning by the teacher and/or students, and 

high-quality feedback to students. Students are 

fully aware of the assessment criteria used to 

evaluate their work. 

Formative and summative assessments are 

used in a developmentally-appropriate manner 

during the learning cycle, through student 

involvement in establishment of the assessment 

criteria, self-assessment, progress checks by 

both students and teacher, and high-quality 

feedback to students from a variety of sources. 

3d 

Demonstrating 

Flexibility and 

Responsiveness 

 

The teacher adheres to the instruction 

plan, even when a change would 

improve the lesson or address students’ 

lack of interest. The teacher brushes 

aside student questions; when students 

experience difficulty, the teacher blames 

the students or their home environment. 

 

 

 

 

 

The teacher attempts to modify the lesson 

when needed and to respond to student 

questions, with moderate success. The 

teacher accepts responsibility for student 

success, but has only a limited repertoire of 

strategies to draw upon. 

 

The teacher promotes the successful learning of 

students, making adjustments as needed to 

instruction plans and accommodating student 

questions, needs, and interests. 

 

The teacher seizes an opportunity to enhance 

learning by responding to and building on a 

spontaneous event or student interests. 

Throughout the learning cycle, the teacher uses 

an extensive repertoire of instructional strategies 

and persists in seeking effective approaches. 
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Domain 3 Instruction Documentation: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Domain 3 Instruction Strengths: 

 

 

 

 

 

 

 

 

 

Domain 3 Instruction Areas of Growth: 
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Bloomington Public School District 87 Framework for Teaching -.Domain 4 for Teachers: Professional Responsibilities 

Component Unsatisfactory 
 

Needs Improvement 
 

Proficient 
 

Distinguished 

4a 

Maintaining 

Accurate Records 

The teacher’s systems for maintaining both 

instructional and non-instructional records 

are either nonexistent or in disarray, 

resulting in errors and confusion. 

The teacher’s systems for maintaining both 

instructional and non-instructional records are 

rudimentary and only partially effective. 

The teacher’s systems for maintaining both 

instructional and non-instructional records are 

accurate, efficient, and effective. 

The teacher’s systems for maintaining both 

instructional and non-instructional records are 

accurate, efficient, and effective, and students 

contribute to its maintenance. 

4b 

Communicating 

with Families 

The teacher provides little information 

about the instructional program to families; 

the teacher’s communication about 

students’ progress is minimal.  The teacher 

does not respond, or responds 

insensitively, to parental concerns. 

The teacher makes sporadic attempts to 

communicate with families about the 

instructional program and about the progress 

of individual students but does not attempt to 

engage families in the instructional program.  

Moreover, the communication that does take 

place may not be culturally sensitive to those 

families. 

The teacher provides frequent and appropriate 

information to families about the instructional 

program and conveys information about individual 

student progress in a culturally sensitive manner.  

The teacher makes some attempts to engage 

families in the instructional program. 

The teacher communicates frequently with families 

in a culturally sensitive manner, with students 

contributing to the communication.  The teacher 

responds to family concerns with professional and 

cultural sensitivity.  The teacher’s efforts to engage 

families in the instructional program are frequent 

and successful. 

4c 

Participating in a 

Professional 

Community 

The teacher avoids participating in a 

professional community or in school and 

district events and projects; relationships 

with colleagues are negative or self-

serving. 

The teacher becomes involved in the 

professional community and in school and 

district events and projects when specifically 

asked; relationships with colleagues are 

cordial. 

The teacher participates actively in the professional 

community and in school and district events and 

projects, and maintains positive and productive 

relationships with colleagues. 

The teacher makes a substantial contribution to the 

professional community and to school and district 

events and projects, and assumes a leadership role 

among the faculty. 

4d 

Growing and 

Developing 

Professionally 

The teacher does not participate in 

professional development activities and 

makes no effort to share knowledge with 

colleagues. The teacher is resistant to 

feedback from supervisors or colleagues.  

The teacher participates in professional 

development activities that are convenient or 

are required, and makes limited contributions 

to the profession. The teacher accepts, with 

some reluctance, feedback from supervisors 

and colleagues. 

The teacher seeks out opportunities for professional 

development based on an individual assessment of 

need and actively shares expertise with others. The 

teacher welcomes feedback from supervisors and 

colleagues. 

The teacher seeks out opportunities for professional 

development and initiates activities to contribute to 

the profession.  The teacher seeks feedback on 

practice from both supervisors and colleagues.  

 

4e 

Showing 

Professionalism 

The teacher displays dishonesty in 

interactions with colleagues, students, and 

the public.  The teacher is not alert to 

students’ needs and contributes to school 

practices that result in some students being 

ill served by the school.  The teacher 

makes decisions and recommendations 

that are based on self-serving interest.  The 

teacher does not comply with school and 

district regulations. 

 

The teacher is honest in interactions with 

colleagues, students, and the public.  The 

teacher’s attempts to serve students are 

inconsistent, and unknowingly contribute to 

some students being ill served by the school.  

The teacher’s decisions and recommendation 

are based on limited though genuinely 

professional considerations.  The teacher 

must be reminded by supervisors about 

complying with school and district regulations. 

The teacher displays high standards of honesty, 

integrity, and confidentiality in interaction with 

colleagues, students, and the public.  The teacher 

is active in serving students, working to ensure that 

all students receive a fair opportunity to succeed.  

The teacher maintains an open mind in team or 

departmental decision making.  The teacher 

complies fully with school and district regulations. 

The teacher can be counted on to hold the highest 

standards of honesty, integrity, and confidentiality 

and takes a leadership role with colleagues.  The 

teacher is highly proactive in serving students, 

seeking out resources when needed.  The teacher 

makes a concerted effort to challenge negative 

attitudes or practices to ensure that all students, 

particularly those traditionally underserved, are 

honored in the school.  The teacher takes a 

leadership role in team or departmental decision 

making and helps ensure that such decisions are 

based on the highest professional standards.  The 

teacher complies fully with school and district 

regulations, taking leadership role with colleagues. 
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Domain 4 Professional Responsibilities Documentation: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Domain 4 Professional Responsibilities Strengths: 

 

 

 

 

 

 

 

 

 

Domain 4 Professional Responsibilities Areas of Growth: 
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Bloomington Public School District 87 Professional Appraisal System 

Form J: Formal Observation 
 

Teacher: ____________________________________   Date/Time: ________________________________ 

 

Evaluator: ___________________________________ Subject Area: _______________________________ 

 

Domain 1 

Planning and Preparation 

Domain 4 

Professional Responsibilities 

Domain 2 

Classroom Environment 

Domain 3 

Instruction 

1a - Demonstrating 

Knowledge of Content 

and Pedagogy  

1b - Demonstrating 

Knowledge of Students 

1c - Setting Instructional 

Outcomes 

1d - Designing Coherent 

Instruction  

1e - Designing Student 

Assessments 

4a - Maintaining Accurate 

Records 

4b - Communicating with 

Families 

4c  - Participating in a 

Professional Community 

4d - Growing and Developing 

Professionally 

4e - Showing 

Professionalism 

2a - Creating an 

Environment of Respect 

and Rapport  

2b - Establishing a Culture 

for Learning 

2c  - Managing Classroom 

Procedures and Physical 

Space 

2d - Managing Student      

      Behavior 

 

3a - Communicating with 

Students 

3b - Engaging Students in 

Learning 

3c  - Using Assessment in 

Instruction 

3d - Demonstrating 

Flexibility and 

Responsiveness  

 

 

Time Actions & Statements/Questions by Teacher & Students Component 
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Resource Guides 
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Bloomington Public School District 87 Professional Appraisal System 

Informal and Formal Observation Steps 
 

Informal Observation Steps: 

 Evaluators will use Form C: Informal Observation for the purpose of documenting observed evidence-

based Teaching practices. 

 The data obtained from the Informal Observation will be used to guide Teachers towards effective 

professional practices. 

 The Teacher will receive a copy of Form C: Informal Observation, as filled out by the Evaluator by the end 

of the following school day. If requested within three school days, by either the Evaluator or the Teacher, a 

follow-up conversation can occur.  

 The data from the informal observations will be gathered by the Evaluator, documented on Form I: 

Framework for Teaching Domains 1-4 used in part for the summative evaluations. 

 Observed practices that are harmful will be immediately addressed and documented. 

 The duration of the Informal Observation is 10-20 minutes in a variety of settings. 

 

Formal Observation Steps:  

Pre-Observation Steps: 

Based on a mutually agreed upon dates for both the Pre-Conference and the Formal Observation the Teacher 

will complete the following steps: 

 Use Form A: Pre-Observation Conversation to submit documentation to formative Form I: Framework 

for Teaching. 

 Submit completed Form A:  Pre-Observation Conversation to the Evaluator no later than one school 

day before the Pre-Observation Conference. 

 The duration of the Formal Observation will be mutually agreed upon, but must be a minimum of 30 

minutes –or- a complete lesson –or- an entire class period. 

 

Observation Steps: 

 Evaluators will use Form J: Formal Observation for the purpose of documenting observed evidence-

based Teaching practices. 

 Within three school days of the completed observation, the Teacher will complete and submit Form B: 

Conference Reflection to the Evaluator.  
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Post-Observation Steps: 

 A Post-Observation Conference will be held within eleven school days of receipt of Form B: Conference 

Reflection following each Formal Observation. 

 Upon receipt of Form B:  Conference Reflection, the Evaluator will send Form J:  Formal Observation 

to the Teacher.  Within three school day of receiving Form J:  Formal Observation, the Teacher will 

review, comment and submit Form J:  Formal Observation to the Evaluator. 

 One school day prior to the Post-Observation Conference, the Evaluator will provide the Teacher with a 

formative Form I: Framework for Teaching Domains 1-4 with evidence for each of the four domains 

and tentative levels of performance.  Non-Tenured teachers will not receive tentative rating after their 

first formal observation. 

 Form B: Conference Reflection will be discussed during the Post-Observation Conference. 

 Form I: Framework for Teaching Domains 1-4 will be reviewed and may be modified based upon 

additional information, dialogue, and mutual agreement between the Teacher and the Evaluator 

during the Post-Observation Conference. 

 The Teacher and Evaluator will collaboratively determine and document Domain Strengths, Areas of 

Growth, and Next Steps section on Form I: Framework for Teaching Domains 1-4. 

 Any components that may be rated as Needs Improvement –or- Unsatisfactory in a summative rating 

must be addressed and documented on Form I: Framework for Teaching Domains 1-4 (Areas of 

Growth) during the Post-Observation Conference. 

 Following the Post-Observation Conference the Evaluator will send Form I:  Framework for Teaching 

Domains 1-4 to the Teacher. Within three school days of receiving Form I:  Framework for Teaching 

Domains 1-4, the Teacher will review, comment and submit Form I:  Framework for Teaching Domains 

1-4 to the Evaluator. 

 

Summative Conference Steps: 

 One school day prior to the Summative Conference, the Evaluator will provide the Teacher with Form 

D: Final Summative Evaluation which indicates level of performance for the four domains and 

summative ratings. 

 A Summative Conference will be held at a mutually agreed-upon time once per year for Non-Tenured 

Teachers and once every two years for Tenured Teachers. 

 The Teacher and Evaluator will review domain and summative ratings, sign Form D:  Final Summative 

Evaluation and discuss next steps. 
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Bloomington Public School District 87 Professional Appraisal Plan 

Guide sheet for Developing Individual Growth Plan 
   

Individual Growth Plans (IGP) will be developed related to student learning and teacher skill improvement. 

Professional goals will represent learning for the teacher and go beyond basic implementation of district 

curriculum or initiatives. Each form in the IGP represents a critical component for developing pedagogy and 

supporting student learning.  Teachers complete the Form E: Individual Growth Plan Self-Assessment and 

Statement to reflect on professional strengths and opportunities and to select one target for improvement. 

Teachers use Form E: Individual Growth Plan Self-Assessment and Statement as a step-by-step tool for 

determining a professional growth statement. Teachers complete Form G: Individual Growth Action Plan to 

design and implement a plan for continuous improvement of teacher practice.  

Examples of Growth Statements:  

 I will increase the complexity of my questioning to promote student thinking and discussion. 

 I will develop multiple strategies for promoting 2-way conversations with families. 

 I will increase student involvement in the development of formal assessments. 

 I will collaborate with my grade-level colleagues to plan and implement a parent training 
session related to supporting reading instruction at home. 

 I will increase my participation and leadership in school and district special events and 
activities.   

Form G: Individual Growth Action Plan:  Develop a Professional Growth Statement for implementing the 

professional goal.  Complete the following parts of the action plan: 

 Professional Growth Statement:  Transfers from Form E. 

 Indicators of Success: Describe or list what will change in your professional practice because of 
this goal. Describe how this goal will improve student learning.  

 District or School Improvement Goal: List any district and/or school goal that links to your 
Individual Growth Statement goal in “District/School Improvement Goal” Box.  

 Identify Teaching Domains/Components:  What components are being addressed through this 
plan? 

 Action Steps/Activities:  Describe specific, aligned action steps that will be implemented to 
support the goal.  

 Resources: Brainstorm resources that align to the activities. 

 Timelines: Align timelines to the specific actions listed in Action Steps. 

 Signatures:  Teacher and Principal should review and sign Form G:  Individual Growth Action 
Plan to confirm they have read and conferenced.     
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Framework for Teaching At-A-Glance 
 

 

c 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Domain 1 - Planning and Preparation 
1a: Demonstrating Knowledge of Content and Pedagogy  

 Knowledge of content and the structure of the discipline 

 Knowledge of prerequisite relationships 

 Knowledge of content-related pedagogy 

1b: Demonstrating Knowledge of Students 

 Knowledge of child and adolescent development 

 Knowledge of the learning process 

 Knowledge of students’ skills, knowledge, and language proficiency 

 Knowledge of students’ interests and cultural heritage 

 Knowledge of students’ special needs 

1c: Setting Instructional Outcomes 

 Value, sequence, and alignment 

 Clarity 

 Balance 

 Suitability for diverse learners 

1d: Designing Coherent Instruction 

 Learning activities 

 Instructional materials and resources 

 Instructional groups 

 Lesson and unit structure 

1e: Designing Student Assessments 

 Congruence with instructional outcomes 

 Criteria and standards 

 Design of formative assessments 

 Use for planning  

  

 

 Domain 2 – Classroom Environment 
2a: Creating an Environment of Respect and Rapport 

 Teacher interaction with students 

 Student interactions with other students 

2b: Establishing a Culture for Learning 

 Importance of the content 

 Expectations for learning and achievement 

 Student pride in work  

2c: Managing Classroom Procedures and Physical Space 

 Management of instructional groups 

 Management of transitions 

 Management of materials and supplies 

 Performance of noninstructional duties 

 Supervision of volunteers and paraprofessionals 

 Safety and accessibility 

 Arrangement of furniture and use of physical resources 

2d: Managing Student Behavior 

 Expectations 

 Monitoring of student behavior 

 Response to student misbehavior 

  

 

Domain 3 – Instruction 

 
 

3a: Communicating with Students 

 Expectations for learning 

 Directions and procedures 

 Explanations of content 

 Use of oral and written language 

3b: Engaging Students in Learning 

 Activities and assignments 

 Instructional materials and resources 

 Flexible grouping of students 

 Structure and pacing 

 Quality of questions 

 Discussion techniques 

 Student participation 

3c: Using Assessment in Instruction 

 Formative and summative assessment criteria 

 Monitoring of student learning 

 Feedback to students 

 Student monitoring of progress and self-assessment 

3d: Demonstrating Flexibility and Responsiveness 

 Lesson adjustment 

 Response to students 

 Persistence  

  

  

 

Domain 4 – Professional  

Responsibilities 

 
4a: Maintaining Accurate Records  

 Student completion of assignments 

 Student progress in learning 

 Non-instructional records 

4b: Communicating with Families 

 Information about the instructional program 

 Information about individual students 

 Engagement of families in the instructional program 

4c: Participating in a Professional Community 

 Relationships with colleagues 

 Involvement in a culture of professional inquiry 

 Service to the school 

 Participation in school and district projects 

4d: Growing and Developing Professionally 

 Enhancement of content knowledge and pedagogical skills 

 Receptivity to feedback from colleagues 

 Service to the profession 

4e: Showing Professionalism 

 Integrity and ethical conduct 

 Service to students 

 Advocacy 

 Decision making 

 Compliance with school and district regulations  

  

  

 

Reflecting 

 on Teaching 
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Bloomington Public School District 87 Professional Appraisal System 

Framework for Teaching Instrument – Components & Sample Attributes 

Domain 1: Planning and Preparation 

 Unsatisfactory Needs Improvement Proficient Distinguished 
1a: 

Demonstrating 

Knowledge of 

Content and 

Pedagogy  

 

 

The teacher’s plans and 
practice display little 
knowledge of the content, 
standards, curriculum, as well 
as prerequisite relationships 
between different aspects of 
the content, or the 
instructional practices specific 
to that discipline. 

The teacher’s plans and practice 
reflect some awareness of the 
important concepts in the 
discipline, prerequisite 
relationships between them, and 
the instructional practices specific 
to that discipline.  The 
implementation is sporadic, 
intermittent, and not entirely 
successful. 

The teacher’s plans and practice 
reflect solid knowledge of the 
content, prerequisite 
relationships between important 
concepts, and the instructional 
practices specific to that 
discipline. 

The teacher’s plans and practice 
reflect extensive knowledge of 
the content and the structure of 
the discipline. The teacher 
actively builds on knowledge of 
prerequisites and misconceptions 
when describing instruction or 
seeking causes for student 
misunderstanding. 

Sample 
Attributes 

 Teacher makes content errors. 

 Teacher does not consider 
prerequisite relationships when 
planning. 

 Teacher’s plans use 
inappropriate strategies for the 
discipline. 

 

 Teacher is familiar with the 
discipline but does not see 
conceptual relationships. 

 Teacher’s knowledge of prerequisite 
relationships is inaccurate or 
incomplete. 

 Lesson and unit plans use limited 
instructional strategies and some 
are not be suitable to the content. 

 

 The teacher can identify important 
concepts of the discipline, and their 
relationships to one another. 

 The teacher consistently provides 
clear explanations of the content. 

 The teacher answers student 
questions accurately and provides 
feedback that furthers their 
learning. 

 The teacher seeks out content-
related professional development. 

In addition to the characteristics of 
“proficient,” 

 Teacher cites intra- and inter-
disciplinary content relationships. 

 Teacher is proactive in uncovering 
student misconceptions and 
addressing them before proceeding. 
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 Unsatisfactory Needs Improvement Proficient Distinguished 
1b: 

Demonstrating 

Knowledge of 

Students 

 

The teacher demonstrates 
little or no knowledge of 
students’ backgrounds, 
cultures, skills, language 
proficiency, interests, and 
special needs, and does not 
seek such understanding. 

The teacher indicates the 
importance of understanding 
students’ backgrounds, cultures, 
skills, language proficiency, 
interests, and special needs, and 
attains this knowledge only for 
the class as a whole. 

The teacher actively seeks 
knowledge of students’ 
backgrounds, cultures, skills, 
language proficiency, interests, 
and special needs, and attains this 
knowledge for groups of students. 

The teacher actively seeks 
knowledge of students’ 
backgrounds, cultures, skills, 
language proficiency, interests, 
and special needs from a variety 
of sources, and attains this 
knowledge for individual 
students. 

Sample 
Attributes 

 Teacher does not understand 
child development 
characteristics and has 
unrealistic expectations for 
students. 

 Teacher does not try to 
ascertain varied ability levels 
among students in the class. 

 Teacher is not aware of student 
interests or cultural heritages. 

 Teacher takes no responsibility 
to learn about students’ medical 
or learning disabilities. 

 

 Teacher cites developmental 
theory, but does not seek to 
integrate it into lesson planning. 

 Teacher is aware of the different 
ability levels in the class, but tends 
to teach to the “whole group.” 

 The teacher recognizes that 
children have different interests and 
cultural backgrounds, but rarely 
draws on their contributions or 
differentiates materials to 
accommodate those differences. 

 The teacher is aware of medical 
issues and learning disabilities with 
some students, but does not seek to 
understand the implications of that 
knowledge. 

 The teacher knows, for groups of 
students, their levels of cognitive 
development. 

 The teacher is aware of the 
different cultural groups in the 
class. 

 The teacher has a good idea of the 
range of interests of students in the 
class. 

 The teacher has identified “high,” 
“medium,” and “low” groups of 
students within the class. 

 The teacher is well-informed about 
students’ cultural heritage and 
incorporates this knowledge in 
lesson planning. 

 The teacher is aware of the special 
needs represented by students in 
the class. 
 

In addition to the characteristics of 
“proficient,” 

 The teacher uses ongoing methods 
to assess students’ skill levels and 
designs instruction accordingly. 

 The teacher seeks out information 
about their cultural heritage from 
all students. 

 The teacher maintains a system of 
updated student records and 
incorporates medical and/or 
learning needs into lesson plans. 
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 Unsatisfactory Needs Improvement Proficient Distinguished 
1c: Setting 

Instructional 

Outcomes 

 

Instructional outcomes are 
unsuitable for students, 
represent trivial or low-level 
learning, or are stated only as 
activities. They do not permit 
viable methods of assessment. 
 

Instructional outcomes are of 
moderate rigor and are suitable 
for some students, but consist of 
a combination of activities and 
goals, some of which permit 
viable methods of assessment. 
They reflect more than one type 
of learning, but the teacher 
makes no attempt at coordination 
or integration. 

Instructional outcomes are stated 
as goals reflecting high-level 
learning and curriculum 
standards. They are suitable for 
most students in the class, 
represent different types of 
learning, and can be assessed. 
The outcomes reflect 
opportunities for coordination. 

Instructional outcomes are stated 
as goals that can be assessed, 
reflecting rigorous learning and 
curriculum standards. They 
represent different types of 
content, offer opportunities for 
both coordination and 
integration, and take account of 
the needs of individual students. 

Sample 
Attributes 

 Outcomes lack rigor. 

 Outcomes do not represent 
important learning in the 
discipline. 

 Outcomes are not clear or are 
states as activities. 

 Outcomes are not suitable for 
many students in the class. 

 

 Outcomes represent a mixture of 
low expectations and rigor. 

 Some outcomes reflect important 
learning in the discipline. 

 Outcomes are suitable for most of 
the class. 

 

 Outcomes represent high 
expectations and rigor. 

 Outcomes are related to “big ideas” 
of the discipline. 

 Outcomes are written in terms of 
what students will learn rather than 
do. 

 Outcomes represent a range of 
outcomes: factual, conceptual 
understanding, reasoning, social, 
management, communication. 

 Outcomes are suitable to groups of 
students in the class, differentiated 
where necessary. 

In addition to the characteristics of 
“proficient,” 

 Teacher plans reference curricular 
frameworks or blueprints to ensure 
accurate sequencing. 

 Teacher connects outcomes to 
previous and future learning. 

 Outcomes are differentiated to 
encourage individual students to 
take educational risks. 
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 Unsatisfactory Needs Improvement Proficient Distinguished 
1d: Designing 

Coherent 

Instruction 

 

The series of learning 
experiences is poorly aligned 
with the instructional 
outcomes and does not 
represent a coherent 
structure. The activities and 
are not designed to engage 
students in active intellectual 
activity and have unrealistic 
time allocations. 
Instructional groups do not 
support the instructional 
outcomes and offer no 
variety. 
 
 

Some of the learning activities and 
materials are suitable to the 
instructional outcomes, and 
represent a moderate cognitive 
challenge, but with no differentiation 
for different students. Instructional 
groups partially support the 
instructional outcomes, with an 
effort at providing some variety. The 
lesson or unit has a recognizable 
structure; the progression of 
activities is uneven, with most time 
allocations reasonable. 

Teacher coordinates knowledge of 
content, of students, and of 
resources, to design a series of 
learning experiences aligned to 
instructional outcomes and suitable 
to groups of students. The learning 
activities have reasonable time 
allocations; they represent significant 
cognitive challenge, with some 
differentiation for different groups of 
students. The lesson or unit has a 
clear structure with appropriate and 
varied use of instructional groups.  

Plans represent the coordination of 
in-depth content knowledge, 
understanding of different students’ 
needs and available resources 
(including technology), resulting in a 
series of learning activities designed 
to engage students in high-level 
cognitive activity. These are 
differentiated, as appropriate, for 
individual learners. Instructional 
groups are varied as appropriate, 
with some opportunity for student 
choice. The lesson’s or unit’s 
structure is clear and allows for 
different pathways according to 
diverse student needs.  

Sample 
Attributes 

 Learning activities are boring 
and/or not well aligned to the 
instructional goals. 

 Materials are not engaging or 
meet instructional outcomes. 

 Instructional groups do not 
support learning. 

 Lesson plans are not structured 
or sequenced and are unrealistic 
in their expectations. 

 The teacher does not seek out 
resources available to expand 
his/her own skill. 

 

 Learning activities are moderately 
challenging. 

 Learning resources are suitable, but 
there is limited variety. 

 Instructional groups are random or 
only partially support objectives. 

 Lesson structure is uneven or may 
be unrealistic in terms of time 
expectations. 

 The teacher locates materials and 
resources for students that are 
available through the school, but 
does not search beyond the school 
for resources. 

 

 Learning activities are matched to 
instructional outcomes. 

 Activities provide opportunity for 
higher-level thinking. 

 Teacher provides a variety of 
appropriately challenging materials 
and resources. 

 Instructional student groups are 
organized thoughtfully to maximize 
learning and build on student 
strengths. 

 The plan for the lesson or unit is 
well structured, with reasonable 
time allocations. 

 Texts are supplemented by 
additional resources. 

 

In addition to the characteristics of 
“proficient,” 

 Activities permit student choice. 

 Learning experiences connect to 
other disciplines. 

 Teacher provides a variety of 
appropriately challenging resources 
that are differentiated for students 
in the class. 

 Lesson plans differentiate for 
individual student needs. 

 The teacher facilitates student 
contact with resources outside the 
classroom. 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

1e: Designing 

Student 

Assessments 

 

The teacher’s plan for assessing 
student learning contains no 
clear criteria or standards, is 
poorly aligned with the 
instructional outcomes, or is 
inappropriate for many 
students. The results of 
assessment have minimal 
impact on the design of future 
instruction. 
 

The teacher’s plan for student 
assessment is partially aligned 
with the instructional outcomes, 
without clear criteria, and 
inappropriate for at least some 
students. The teacher intends to 
use assessment results to plan for 
future instruction for the class as 
a whole. 

The teacher’s plan for student 
assessment is aligned with the 
instructional outcomes, uses clear 
criteria, and is appropriate to the 
needs of students. The teacher 
intends to use assessment results 
to plan for future instruction for 
groups of students. 

The teacher’s plan for student 
assessment is fully aligned with 
the instructional outcomes, with 
clear criteria and standards that 
show evidence of student 
contributions to their 
development. Assessment 
methodologies may have been 
adapted for individuals, and the 
teacher intends to use 
assessment results to plan future 
instruction for individual 
students.   
 

Sample 
Attributes 

 Assessments do not match 
instructional outcomes. 

 Assessments have no criteria. 

 No formative assessments have 
been designed. 

 Assessment results do not affect 
future plans. 

 

 Only some of the instructional 
outcomes are addressed in the 
planned assessments. 

 Assessment criteria are vague. 

 Plans refer to the use of formative 
assessments, but they are not fully 
developed. 

 Assessment results are used to 
design lesson plans for the whole 
class, not individual students. 

 

 All the learning outcomes have a 
method for assessment. 

 Assessment types match learning 
expectations. 

 Plans indicate modified 
assessments for some students as 
needed. 

 Assessment criteria are clearly 
written. 

 Plans include formative 
assessments to use during 
instruction. 

 Lesson plans indicate possible 
adjustments based on formative 
assessment data. 

In addition to the characteristics of 
“proficient,” 

 Assessments provide opportunities 
for student choice. 

 Students participate in designing 
assessments for their own work. 

 Teacher-designed assessments are 
authentic with real-world 
application, as appropriate. 

 Students develop rubrics according 
to teacher-specified learning 
objectives. 

 Students are actively involved in 
collecting information from 
formative assessments and provide 
input. 
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Domain 2: The Classroom Environment 

 Unsatisfactory Needs Improvement Proficient Distinguished 

2a: Creating 
an 
environment 
of respect 
and rapport  
 

 

Classroom interactions, both 
between the teacher and 
students and among 
students, are negative, 
inappropriate, or insensitive 
to students’ cultural 
backgrounds and are 
characterized by sarcasm, 
put-downs, or conflict. 
 

Classroom interactions, both 
between the teacher and 
students and among students, are 
generally appropriate and free 
from conflict but may be 
characterized by occasional 
displays of insensitivity or lack of 
responsiveness to cultural or 
developmental differences among 
students. 

Classroom interactions between 
the teacher and students and 
among students are polite and 
respectful, reflecting general 
warmth and caring, and are 
appropriate to the cultural and 
developmental differences among 
groups of students. 
 

Classroom interactions between 
the teacher and individual 
students are highly respectful, 
reflecting genuine warmth and 
caring and sensitivity to students’ 
cultures and levels of 
development.  Students exhibit 
respect for the teacher and 
contribute to high levels of civility 
among all members of the class.  
The net results is an environment 
where students feel valued and 
are comfortable taking intellectual 
risks. 

Sample 
Attributes 

 Teacher uses disrespectful talk 
towards students; Student 
body language indicates 
feelings of hurt or insecurity. 

 Students use disrespectful talk 
towards one another with no 
response from the teacher. 

 Teacher displays no familiarity 
with or caring about individual 
students’ interests or 
personalities. 

 

  The quality of interactions between 
teacher and students, or among 
students, is uneven, with occasional 
disrespect. 

 Teacher attempts to respond to 
disrespectful behavior among 
students, with uneven results. 

 Teacher attempts to make 
connections with individual 
students, but student reactions 
indicate that the efforts are not 
completely successful or are 
unusual. 

 Talk between teacher and students 
and among students is uniformly 
respectful. 

 Teacher responds to disrespectful 
behavior among students. 

 Teacher makes general connections 
with individual students. 
 

In addition to the characteristics of 
“proficient,”  

 Teacher demonstrates knowledge 
and caring about individual students’ 
lives beyond school. 

 When necessary, students 
respectfully correct one another. 

 There is no disrespectful behavior 
among students. 

 Students participate without fear of 
put-downs or ridicule from either the 
teacher or other students. 
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 Unsatisfactory Needs Improvement Proficient Distinguished 
2b: Establishing 

a culture for 

learning  

The classroom environment 
conveys a negative culture 
for learning, characterized by 
low teacher commitment to 
the subject, low expectations 
for student achievement, 
and little or no student pride 
in work. 
 

The teacher’s attempt to create a 
culture for learning is partially 
successful, with little teacher 
commitment to the subject, 
modest expectations for student 
achievement, and little student 
pride in work. Both teacher and 
students appear to be only “going 
through the motions.” 

The classroom culture is 
characterized by high 
expectations for most students 
and genuine commitment to the 
subject by both teacher and 
students, with students 
demonstrating pride in their 
work. 
 

High levels of student energy and 
teacher passion for the subject 
create a culture for learning in 
which everyone shares a belief in 
the importance of the subject and 
all students hold themselves to 
high standards of performance—
for example, by initiating 
improvements to their work. 

Sample 
Attributes 

 The teacher conveys that the 
reasons for the work are 
external or trivializes the 
learning goals and 
assignments. 

 The teacher conveys to at 
least some students that the 
work is too challenging for 
them. 

 Students exhibit little or no 
pride in their work. 

 Class time is devoted more to 
socializing than to learning. 

 

 Teacher’s energy for the work is 
neutral: indicating neither a high 
level of commitment nor “blowing it 
off.” 

 The teacher conveys high 
expectations for only some 
students.  

 Students comply with the teacher’s 
expectations for learning, but don’t 
indicate commitment on their own 
initiative for the work. 

 Many students indicate that they 
are looking for an “easy path.” 

 

 The teacher communicates the 
importance of learning, and that 
with hard work all students can be 
successful in it. 

 The teacher demonstrates a high 
regard for student abilities. 

 Teacher conveys an expectation of 
high levels of student effort.  

 Students expend good effort to 
complete work of high quality. 

 

In addition to the characteristics of 
“proficient,”  

 The teacher communicates a 
genuine passion for the subject. 

 Students indicate that they are not 
satisfied unless they have complete 
understanding. 

 Student questions and comments 
indicate a desire to understand the 
content, rather than, for example, 
simply learning a procedure for 
getting the correct answer. 

 Students recognize the efforts of 
their classmates. 

 Students take initiative in improving 
the quality of their work. 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

2c  Managing 
Classroom 
Procedures and 
Physical Space 
 

Much instructional time is 
lost because of inefficient 
classroom routines and 
procedures for transitions, 
handling of supplies, and 
performance of non-
instructional duties. The 
physical environment is 
unsafe, or some students 
don’t have access to 
learning. Alignment between 
the physical arrangement 
and the lesson activities is 
poor. 
 

Some instructional time is lost 
because classroom routines and 
procedures for transitions, 
handling of supplies, and 
performance of non-instructional 
duties are only partially effective. 
The classroom is safe, and 
essential learning is accessible to 
most students; the teacher’s use 
of physical resources, including 
computer technology, is 
moderately effective. The teacher 
may attempt to modify the 
physical arrangement to suit 
learning activities, with partial 
success. 

Little instructional time is lost 
because of classroom routines 
and procedures for transitions, 
handling of supplies, and 
performance of non-instructional 
duties, which occur smoothly.  
The classroom is safe, and 
learning is accessible to all 
students; the teacher ensures 
that the physical arrangement is 
appropriate to the learning 
activities. The teacher makes 
effective use of physical 
resources, including computer 
technology. 
 

Students contribute to the 
seamless operation of classroom 
routines and procedures for 
transitions, handling of supplies, 
and performance of non-
instructional duties. The classroom 
is safe, and the physical 
environment ensures the learning 
of all students, including those 
with special needs. Students 
contribute to the use or 
adaptation of the physical 
environment to advance learning. 
Technology is used skillfully, as 
appropriate to the lesson. 

Sample 
Attributes 

 Students not working with the 
teacher are not productively 
engaged or are disruptive to 
the class. 

 There are no established 
procedures for distributing 
and collecting materials. 

 Procedures for other activities 
are confused or chaotic. 

 There are physical hazards in 
the classroom, endangering 
student safety. 

 Available technology is not 
being used, even if available 
and its use would enhance the 
lesson. 
  

  Small groups are only partially 
engaged while not working directly 
with the teacher. 

 Procedures for transitions, and 
distribution/collection of materials, 
seem to have been established, but 
their operation is rough. 

 Classroom routines function 
unevenly. 

 The physical environment is not an 
impediment to learning, but does 
not enhance it. 

 The teacher makes limited use of 
available technology and other 
resources. 

 

 The students are productively 
engaged during small group work. 

 Transitions between large and 
small group activities are smooth. 

 Routines for distribution and 
collection of materials and supplies 
work efficiently. 

 Classroom routines function 
smoothly. 

 The classroom is arranged to 
support the instructional goals and 
learning activities. 

 The teacher makes appropriate use 
of available technology. 

 

In addition to the characteristics of 
“proficient,”  

 Students take the initiative with their 
classmates to ensure that their time 
is used productively. 

 Students themselves ensure that 
transitions and other routines are 
accomplished smoothly. 

 Students take initiative in 
distributing and collecting materials 
efficiently.  

 There is total alignment between the 
goals of the lesson and the physical 
environment. 

 Teachers and students make 
extensive and imaginative use of 
available technology. 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

2d: Managing 
Student 
Behavior 
 

There is no evidence that 
standards of conduct have 
been established and little or 
no teacher monitoring of 
student behavior. Response 
to student misbehavior is 
repressive or disrespectful of 
student dignity.  
 

It appears that the teacher has 
made an effort to establish 
standards of conduct for 
students. The teacher tries, with 
uneven results, to monitor 
student behavior and respond to 
student misbehavior. 
 

Standards of conduct appear to 
be clear to students, and the 
teacher monitors student 
behavior against those standards. 
The teacher’s response to student 
misbehavior is appropriate and 
respects the students’ dignity. 
 

Standards of conduct are clear, 
with evidence of student 
participation in setting them. The 
teacher’s monitoring of student 
behavior is subtle and preventive, 
and the teacher’s response to 
student misbehavior is sensitive to 
individual student needs. Students 
take an active role in monitoring 
the standards of behavior. 

Sample 
Attributes 

 The classroom environment is 
chaotic, with no apparent 
standards of conduct. 

 The teacher does not monitor 
student behavior. 

 Some students violate 
classroom rules, without 
apparent teacher awareness. 

 When the teacher notices 
student misbehavior, s/he 
appears helpless to do 
anything about it. 

 

  Teacher attempts to maintain 
order in the classroom but with 
uneven success; standards of 
conduct, if they exist, are not 
evident. 

 Teacher attempts to keep track of 
student behavior, but with no 
apparent system. 

 The teacher’s response to student 
misbehavior is inconsistent: 
sometimes very harsh; other times 
lenient. 

 

 Standards of conduct appear to 
have been established. 

 Student behavior is generally 
appropriate. 

 The teacher frequently monitors 
student behavior. 

 Teacher’s response to student 
misbehavior is effective. 

 Teacher acknowledges good 
behavior 
 

In addition to the characteristics of 
“proficient,”  

 Student behavior is entirely 
appropriate; no evidence of student 
misbehavior. 

 The teacher monitors student 
behavior without speaking – just 
moving about. 

 Students respectfully intervene as 
appropriate with classmates to 
ensure compliance with standards of 
conduct. 
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Domain 3: Instruction 

 Unsatisfactory Needs Improvement Proficient Distinguished 

3a: 
Communicating 
with students 
 

 

Expectations for learning, 
directions and procedures, and 
explanations of content are 
unclear or confusing to students. 
The teacher’s use of language 
contains errors or is 
inappropriate for students’ 
cultures or levels of 
development. 
 

Expectations for learning, 
directions and procedures, and 
explanations of content are 
clarified after initial confusion; 
the teacher’s use of language is 
correct but may not be 
completely appropriate for 
students’ cultures or levels of 
development. 
 

Expectations for learning, 
directions and procedures, and 
explanations of content are clear 
to students. Communications are 
appropriate for students’ 
cultures and levels of 
development. 
 

Expectations for learning, 
directions and procedures, and 
explanations of content are clear 
to students. The teacher’s oral 
and written communication is 
clear and expressive, appropriate 
for students’ cultures and levels 
of development, and anticipates 
possible student misconceptions. 

Sample 
Attributes 

 At no time during the lesson does 
the teacher convey to the students 
what they will be learning. 

 Students indicate through their 
questions that they are confused 
as to the learning task. 

 The teacher makes a serious 
content error that will affect 
students’ understanding of the 
lesson. 

 Students indicate through body 
language or questions that they 
don’t understand the content 
being presented. 

 Teacher’s communications include 
errors of vocabulary or usage. 

 Vocabulary is inappropriate to the 
age or culture of the students. 
 

  The teacher refers in passing to 
what the students will be learning, 
or it is written on the board with 
no elaboration or explanation. 

 Teacher must clarify the learning 
task so students can complete it. 

 The teacher makes no serious 
content errors, although may 
make a minor error. 

 The teacher’s explanation of the 
content consists of a monologue or 
is purely procedural with minimal 
participation by students. 

 Vocabulary and usage are correct 
but unimaginative. 

 Vocabulary is too advanced or 
juvenile for the students. 
 

 The teacher states clearly, at some 
point during the lesson, what the 
students will be learning. 

 If appropriate, the teacher models 
the process to be followed in the 
task. 

 Students engage with the learning 
task, indicating that they 
understand what they are to do. 

 The teacher makes no content 
errors. 

 Teacher’s explanation of content is 
clear, and invites student 
participation and thinking. 

 Vocabulary and usage are correct 
and completely suited to the 
lesson. 

 Vocabulary is appropriate to the 
students’ ages and levels of 
development. 
 

In addition to the characteristics of 
“proficient,”  

 The teacher points out possible 
areas for misunderstanding. 

 Teacher explains content clearly 
and imaginatively, using 
metaphors and analogies to bring 
content to life. 

 All students seem to understand 
the presentation. 

 The teacher invites students to 
explain the content to the class, or 
to classmates. 

 Teacher uses rich language, 
offering brief vocabulary lessons 
where appropriate. 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

3b: Engaging 
Students in 
Learning 
 

Activities and assignments, 
materials, and groupings of 
students are inappropriate for the 
instructional outcomes or 
students’ cultures or levels of 
understanding, resulting in little 
intellectual engagement. The 
lesson has no structure or is 
poorly paced. Questions are low-
level or inappropriate, eliciting 
limited student participation and 
recitation rather than discussion. 

Activities and assignments, 
materials, and groupings of 
students are partially appropriate 
for the instructional outcomes or 
students’ cultures or levels of 
understanding, resulting in 
moderate intellectual engagement. 
The lesson has a recognizable 
structure, but it is not fully 
maintained. Some questions elicit a 
thoughtful response, but most are 
low-level, posed in rapid succession 
and engagement of all students in 
the discussion is only partially 
successful. 

Activities and assignments, 
materials, and groupings of 
students are fully appropriate for 
the instructional outcomes and 
students’ cultures and levels of 
understanding. Most students are 
engaged in rigorous work. The 
lesson’s structure is coherent, with 
appropriate pace. Most questions 
elicit a thoughtful response and 
allow sufficient time for student 
answers. All students participate in 
the discussion, with the teacher 
stepping aside when appropriate 

Virtually all students, throughout the 
lesson, are highly intellectually engaged 
in significant learning and contribute to 
the activities, student groupings, and 
materials. The lesson is adapted as 
necessary to the needs of individuals, 
and the structure and pacing allow for 
student reflection and closure. 
Questions reflect high expectations and 
are culturally and developmentally 
appropriate. Students formulate many 
of the high-level questions and ensure 
equality in discussion. 
 

Sample 
Attributes 

 Few students are intellectually 
engaged in the lesson. 

 Learning tasks require only recall or 
have a single correct response or 
method. 

 The materials used ask students 
only to perform rote tasks. 

 Only one type of instructional group 
is used (whole group, small groups) 
when variety would better serve the 
instructional purpose. 

 Instructional materials used are 
unsuitable to the lesson and/or the 
students. 

 The lesson drags, or is rushed. 

 Questions are rapid-fire, and 
convergent, with a single correct 
answer. 

 Discussion is between teacher and 
students; students are not invited to 
speak directly to one another. 

 

 Some students are intellectually 
engaged in the lesson. 

 Learning tasks are a mix of those 
requiring thinking and recall. 

 Student engagement with the 
content is largely passive, learning 
primarily facts or procedures.  

 Students have no choice in how they 
complete tasks. 

 The teacher uses different 
instructional groupings; these are 
partially successful in achieving the 
lesson objectives. 

 The materials and resources are 
partially aligned to the lesson 
objectives, only some of them 
demanding student thinking. 

 The pacing of the lesson is uneven; 
suitable in parts, but rushed or 
dragging in others. 

 Teacher frames some questions 
designed to promote student 
thinking, but only few students are 
involved. 

 Most students are intellectually 
engaged in the lesson. 

 Learning tasks have multiple correct 
responses or approaches and/or 
demand higher-order thinking. 

 Students have some choice in how 
they complete learning tasks. 

 There is a mix of different types of 
groupings, suitable to the lesson 
objectives. 

 Materials and resources support the 
learning goals and require intellectual 
engagement, as appropriate. 

 The pacing of the lesson provides 
students the time needed to be 
intellectually engaged. 

 Teacher uses open-ended questions, 
inviting students to think, and/or offer 
multiple possible answers. 

 The teacher calls on most students, 
even those who do not initially 
volunteer. Many students actively 
engage in discussions. 

 

In addition to the characteristics of 
“proficient,”  

 Virtually all students are highly engaged in 
the lesson. 

 Students take initiative to modify a 
learning task to make it more meaningful 
or relevant to their needs 

 Students suggest modifications to the 
grouping patterns used. 

 Students have extensive choice in how they 
complete tasks.  

 Students suggest modifications or 
additions to the materials being used. 

 Students have an opportunity for reflection 
and closure on the lesson to consolidate 
their understanding. 

 Students initiate higher-order questions. 

 Students extend the discussion, enriching 
it, and invite comments from their 
classmates during discussions. 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

3c: Using 
Assessment in 
Instruction 
 

Assessment is not used in 
instruction, either through 
monitoring of progress by the 
teacher or students, or 
through feedback to students. 
Students are unaware of the 
assessment criteria used to 
evaluate their work. 
 

Assessment is occasionally used 
in instruction, through some 
monitoring of progress of 
learning by the teacher and/or 
students. Feedback to students 
is uneven, and students are 
aware of only some of the 
assessment criteria used to 
evaluate their work. 

Formative and summative 
assessments are regularly used 
in instruction, through self-
assessment by students, 
monitoring of progress of 
learning by the teacher and/or 
students, and high-quality 
feedback to students. Students 
are fully aware of the 
assessment criteria used to 
evaluate their work. 

Formative and summative 
assessments are used in a 
developmentally-appropriate 
manner during the learning cycle, 
through student involvement in 
establishment of the assessment 
criteria, self-assessment, progress 
checks by both students and 
teacher, and high-quality feedback 
to students from a variety of 
sources. 

Sample 
Attributes 

 The teacher gives no indication 
of what high quality work looks 
like. 

 The teacher makes no effort to 
determine whether students 
understand the lesson. 

 Feedback is only global. 

 The teacher does not ask 
students to evaluate their own 
or classmates’ work. 
 

 There is little evidence that the 
students understand how their 
work will be evaluated. 

 Teacher monitors understanding 
through a single method, or 
without eliciting evidence of 
understanding from all students 

 Teacher requests global 
indications of student 
understanding. 

 Feedback to students is not 
uniformly specific, not oriented 
towards future improvement of 
work. 

 The teacher makes only minor 
attempts to engage students in 
self- or peer-assessment.  

 

 Students indicate that they clearly 
understand the characteristics of 
high-quality work. 

 The teacher elicits evidence of 
student understanding during the 
lesson Students are invited to 
assess their own work and make 
improvements.  

 Feedback includes specific and 
timely guidance for at least groups 
of students. 

 The teacher attempts to engage 
students in self- or peer-
assessment.  

 

In addition to the characteristics of 
“proficient,”  

 There is evidence that students have 
helped establish the evaluation 
criteria. 

 Teacher monitoring of student 
understanding is sophisticated and 
continuous: the teacher is constantly 
“taking the pulse” of the class. 

 Teacher makes frequent use of 
strategies to elicit information about 
individual student understanding. 

 Feedback to students is specific and 
timely, and is provided from many 
sources, including other students. 

 Students monitor their own 
understanding, either on their own 
initiative or as a result of tasks set by 
the teacher. 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

3d: 
Demonstrating 
flexibility and 
responsiveness 
 

The teacher adheres to the 
instruction plan, even when a 
change would improve the 
lesson or address students’ 
lack of interest. The teacher 
brushes aside student 
questions; when students 
experience difficulty, the 
teacher blames the students or 
their home environment. 
 

The teacher attempts to modify 
the lesson when needed and to 
respond to student questions, 
with moderate success. The 
teacher accepts responsibility 
for student success, but has 
only a limited repertoire of 
strategies to draw upon. 
 

The teacher promotes the 
successful learning of students, 
making adjustments as needed 
to instruction plans and 
accommodating student 
questions, needs, and interests. 
 

The teacher seizes an opportunity to 
enhance learning by responding to 
and building on a spontaneous 
event or student interests. 
Throughout the learning cycle, the 
teacher uses an extensive repertoire 
of instructional strategies and 
persists in seeking effective 
approaches. 
 

Sample 
Attributes 
 
 

 

 

 Teacher ignores indications of 
student boredom or lack of 
understanding. 

 Teacher brushes aside student 
questions. 

 Teacher makes no attempt to 
incorporate student interests 
into the lesson. 

 The teacher conveys to students 
that when they have difficulty 
learning, it is their fault. 

 In reflecting on practice, the 
teacher does not indicate that it 
is important to reach all 
students. 

  Teacher’s efforts to modify the 
lesson are only partially 
successful. 

 Teacher makes perfunctory 
attempts to incorporate student 
questions and interests into the 
lesson. 

 The teacher conveys to students a 
level of responsibility for their 
learning, but uncertainty as to 
how to assist them. 

 In reflecting on practice, the 
teacher indicates the desire to 
reach all students, but does not 
suggest strategies to do so. 

 

 When necessary, the teacher 
makes adjustments to the lesson 
to enhance understanding by 
groups of students. 

 Teacher incorporates students’ 
interests and questions into the 
heart of the lesson. 

 The teacher conveys to students 
that s/he has other approaches to 
try when the students experience 
difficulty. 

 In reflecting on practice, the 
teacher cites multiple approaches 
undertaken to reach students 
having difficulty. 

 

In addition to the characteristics of 
“proficient,”  

 The teacher’s adjustments to the 
lesson are designed to assist individual 
students. 

 Teacher seizes on a teachable moment 
to enhance a lesson. 

 The teacher conveys to students that 
s/he won’t consider a lesson “finished” 
until every student understands, and 
that s/he has a broad range of 
approaches to use. 

 In reflecting on practice, the teacher 
can cite others in the school and 
beyond who s/he has contacted for 
assistance in reaching some students. 
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Domain 4 Professional Responsibilities 

 Unsatisfactory Needs Improvement Proficient Distinguished 

4a: 

Maintaining 

Accurate 

Records 

The teacher’s systems for 
maintaining both instructional and 
non-instructional records are 
either nonexistent or in disarray, 
resulting in errors and confusion. 

The teacher’s systems for 
maintaining both instructional and 
non-instructional records are 
rudimentary and only partially 
effective. 

The teacher’s systems for 
maintaining both instructional and 
non-instructional records are 
accurate, efficient, and effective. 

The teacher’s systems for 
maintaining both instructional 
and non-instructional records 
are accurate, efficient, and 
effective, and students 
contribute to its maintenance. 

Sample 
Attributes 

 Absence of a system for either 
instructional or non-instructional 
records. 

 Record-keeping systems that are 
in disarray so as to provide 
incorrect or confusing 
information. 

 
 

 The teacher has process for 
recording student work 
completion. However, it may be 
out-of-date or does not permit 
students to access the 
information. 

 The teacher’s process for tracking 
student progress is cumbersome 
to use. 

 The teacher has a process for 
tracking some non-instructional 
information, but not all, or it may 
contain some errors. 

 The teacher’s process for 
recording student work 
completion is efficient and 
effective; students have access to 
information about completed 
and/or missing assignments. 

 The teacher has an efficient and 
effective process for recording 
student attainment of learning 
goals; students are able to see 
how they’re progressing. 

 The teacher’s process for 
recording non-instructional 
information is both efficient and 
effective. 

 

In addition to the characteristics 

of “proficient,” 

 Students contribute to and 
maintain records indicating 
completed and outstanding 
work assignments. 

 Students contribute to and 
maintain data files 
indicating their own 
progress in learning. 

 Students contribute to 
maintaining non-
instructional records for the 
class. 

 

 

 

 

 

 

 

 

 



 

Bloomington Public School District 87   page 59 
 

 Unsatisfactory Needs Improvement Proficient Distinguished 

4b: 
Communicating 
with Families 

The teacher provides little 
information about the 
instructional program to 
families; the teacher’s 
communication about students’ 
progress is minimal.  The teacher 
does not respond, or responds 
insensitively, to parental 
concerns.  

The teacher makes sporadic 
attempts to communicate with 
families about the instructional 
program and about the 
progress of individual students 
but does not attempt to engage 
families in the instructional 
program.  Moreover, the 
communication that does take 
place may not be culturally 
sensitive to those families. 

The teacher provides frequent 
and appropriate information to 
families about instructional 
program and conveys 
information about individual 
student progress in a culturally 
sensitive manner.  The teacher 
makes some attempts to 
engage families in the 
instructional program. 

The teacher communicates 
frequently with families in a 
culturally sensitive manner, 
with students contributing to 
the communication.  The 
teacher responds to family 
concerns with professional and 
cultural sensitivity.  The 
teacher’s efforts to engage 
families in the instructional 
program are frequent and 
successful. 

Sample 
Attributes 

 Little or no information 
regarding instructional program 
available to parents. 

 Families are unaware of their 
children’s progress. 

 Lack of family engagement 
activities. 

 Culturally inappropriate 
communication. 

 

 School or district-created 
materials about the 
instructional program are sent 
home. 

 Infrequent or incomplete 
information sent home by 
teachers about the 
instructional program. 

 Teacher maintains school-
required grade book but does 
little else to inform families 
about student progress. 

 Teacher communications are 
sometimes inappropriate to 
families’ cultural norms. 

 Information about the 
instructional program is 
available on a regular basis. 

 The teacher sends 
information about student 
progress home on a regular 
basis. 

 Teacher develops activities 
designed to successfully 
engage families in their 
children’s learning, as 
appropriate. 

In addition to the characteristics of 

“proficient,” 

 On a regular basis, students 
develop materials to inform 
their families about the 
instructional program. 

 Students maintain accurate 
records about their individual 
learning progress and 
frequently share this 
information with families. 

 Students contribute to 
regular and ongoing projects 
designed to engage families 
in the learning process. 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

4c: Participating in 
a Professional 
Community 
 

The teacher avoids participating 
in a professional community or 
in school and district events and 
projects; relationships with 
colleagues are negative or self-
serving. 

The teacher becomes involved 
in the professional community 
and in school and district events 
and projects when specifically 
asked; relationships with 
colleagues are cordial. 

The teacher participates 
actively in the professional 
community and in school and 
district events and projects, and 
maintains positive and 
productive relationships with 
colleagues. 

The teacher makes a substantial 
contribution to the professional 
community and to school and 
district events and projects, and 
assumes a leadership role 
among the faculty. 

Sample 
Attributes 

 The teacher’s relationship with 
colleagues is characterized by 
negativity or combativeness. 

 The teacher purposefully 
avoids contributing to 
activities promoting 
professional inquiry. 

 The teacher avoids 
involvement in school activities 
and school district and 
community projects. 

 

 The teacher has pleasant 
relationship with colleagues. 

 When invited, the teacher 
participates in activities 
related to professional 
inquiry. 

 When asked, the teacher 
participates in school 
activities, and school district 
and community projects. 

 

 The teacher has supportive 
and collaborative 
relationships with colleagues. 

 The teacher regularly 
participates in activities 
related to professional 
inquiry. 

 The teacher frequently 
volunteers to participate in 
school events and school 
district and community 
projects. 

In addition to the characteristics of 

“proficient,” 

 The teacher takes a 
leadership role in promoting 
activities related to 
professional inquiry. 

 The teacher regularly 
contributes to and leads 
events that positively impact 
school life. 

 The teacher regularly 
contributes to and leads 
significant school district and 
community projects. 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

4d: Growing and 

Developing 

Professionally 

 

The teacher does not participate 
in professional development 
activities and makes no effort to 
share knowledge with 
colleagues. The teacher is 
resistant to feedback from 
supervisors or colleagues.  

The teacher participates in 
professional development 
activities that are convenient or 
are required, and makes limited 
contributions to the profession. 
The teacher accepts, with some 
reluctance, feedback from 
supervisors and colleagues. 

The teacher seeks out 
opportunities for professional 
development based on an 
individual assessment of need 
and actively shares expertise 
with others. The teacher 
welcomes feedback from 
supervisors and colleagues. 

The teacher seeks out 
opportunities for professional 
development and initiates 
activities to contribute to the 
profession.  The teacher seeks 
feedback on practice from both 
supervisors and colleagues. 
 

Sample 
Attributes 

 The teacher is not involved in 
any activity that might 
enhance knowledge or skill. 

 The teacher purposefully 
resists discussing performance 
with supervisors or colleagues.  

 The teacher ignores invitations 
to join professional 
organizations or attending 
conferences. 

 The teacher considers the 
lesson but draws incorrect 
conclusions about its 
effectiveness. 

 The teacher makes no 
suggestions for improvement. 

 The teacher participates in 
professional activities when 
required or when provided by 
the school district. 

 The teacher reluctantly 
accepts feedback from 
supervisors and colleagues. 

 The teacher contributes in a 
limited fashion to educational 
professional organizations. 

 The teacher has a general 
sense of whether or not 
instructional practices were 
effective. 

 The teacher offers general 
modifications for future 
instruction. 

 

 The teacher seeks regular 
opportunities for continued 
professional development. 

 The teacher welcomes 
colleagues and supervisors in 
the classroom for the 
purposes of gaining insight 
from their feedback. 

 The teacher actively 
participates in professional 
organizations designed to 
contribute to the profession. 

 The teacher accurately 
assesses the effectiveness of 
instructional activities used. 

 The teacher identifies specific 
ways in which a lesson might 
be improved. 

 

In addition to the characteristics of 

“proficient,” 

 The teacher seeks regular 
opportunities for continued 
professional development, 
including initiating action 
research. 

 The teacher actively seeks 
feedback from supervisors 
and colleagues. 

 The teacher takes an active 
leadership role in professional 
organizations in order to 
contribute to the teaching 
profession. 

 The teacher’s assessment of 
the lesson is thoughtful, and 
includes specific indicators of 
effectiveness. 

 The teacher’s suggestions for 
improvement draw on an 
extensive repertoire. 
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 Unsatisfactory Needs Improvement Proficient Distinguished 

4e: Showing 

Professionalism 

 

The teacher displays dishonesty 
in interactions with colleagues, 
students, and the public.  The 
teacher is not alert to students’ 
needs and contributes to school 
practices that result in some 
students being ill served by the 
school.  The teacher makes 
decisions and recommendations 
that are based on self-serving 
interest.  The teacher does not 
comply with school and district 
regulations. 
 

The teacher is honest in 
interactions with colleagues, 
students and the public.  The 
teacher’s attempts to serve 
students are inconsistent, and 
unknowingly contribute to 
some students being ill served 
by the school.  The teacher’s 
decisions and recommendation 
are based on limited though 
genuinely professional 
considerations.  The teacher 
must be reminded by 
supervisors about complying 
with school and district 
regulations. 

The teacher displays a high level 
of honesty, integrity, and 
confidentiality in interaction 
with colleagues, students, and 
the public.  The teacher is active 
in serving students, working to 
ensure that all students receive 
a fair opportunity to succeed.  
The teacher maintains an open 
mind in team or departmental 
decision making.  The teacher 
complies fully with school and 
district regulations.  

The teacher can be counted on 
to hold the highest standards of 
honesty, integrity, and 
confidentiality and take a 
leadership role with colleagues.  
The teacher is highly proactive 
in serving students, seeking out 
resources when needed.  The 
teacher makes a concerted 
effort to challenge negative 
attitudes or practices to ensure 
that all students, particularly 
those traditionally underserved, 
are honored in the school.  The 
teacher takes a leadership role 
in team or departmental 
decision making and helps 
ensure that such decisions are 
based on the highest 
professional standards.  The 
teacher complies fully with 
school and district regulations, 
taking leadership role with 
colleagues. 
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Sample 
Attributes 

 Teacher is dishonest. 

 Teacher does not notice the 
needs of students. 

 The teacher engages in 
practices that are self-serving. 

 The teacher willfully rejects 
school district regulations. 

 Teacher is honest. 

 Teacher notices the needs of 
students, but is inconsistent 
in addressing them. 

 Teacher does not notice that 
some school practices result 
in poor conditions for 
students. 

 Teacher makes decisions 
professionally, but on a 
limited basis. 

 Teacher complies with school 
district regulations. 

 Teacher is honest and known 
for having high standards of 
integrity. 

 Teacher actively addresses 
student needs. 

 Teacher actively works to 
provide opportunities for 
student success. 

 Teacher willingly participates 
in team and departmental 
decision-making. 

 Teacher complies completely 
with school district 
regulations. 

 

 Teacher is considered a 
leader in terms of honesty, 
integrity, and confidentiality. 

 Teacher is highly proactive in 
serving students. 

 Teacher makes a concerted 
effort to ensure opportunities 
are available for all students 
to be successful. 

 Teacher takes a leadership 
role in team and 
departmental decision-
making. 

 Teacher takes a leadership 
role regarding school district 
regulations.  

 

 

 

 


